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Auth) 1 &Sela aTTauTel aTd TOVG/TIS XPNOTEG VA KGvouv ava@opd otov/otn Snutovpyd.
EmitpéTel 0toug/0TIS £k VEOL XpiOTES va Stavépouy, avadeifouy, Tpocapddcouy Kat
va dnLovpynoouvy TMAvw 6TO VAIKO o€ oTTolodNTToTE HECO 1] Hop@n, MOVO yla [N
EMTTOPIKOVG OKOTTOUG. EQv AAAOL TPOTTOTTO GOV 1) TTPOCAPUOGOUV TO VALKO, TTPETTEL VA
adel080TNCOVV TO TPOTTOTTONUEVO VAIKO e TOUG (8loug Opoug.

e Ava@opa AnMHwvpyol: Oa TPETTel va Kataxwpndel avagopd otov/ot
SnULovpYyod.

e Mn Epmopwkn Xprjon: Ae pTropei va xpnotpomom0ei To LAIKO Yl gUTTOPIKOVG
OKOTTOUG. M1 gumopikn xprion onuaivel 0TL §ev mpoopiletal 1 Sev amOOKOTEL O€
EUTIOPLKO OPEAOG 1} XPNUATIKT atolnpiwon.

e [Tapopowx AwxvoMr): Omoleodnmote TTPpocapuoyEG TIPETEL va Stavépovtal Vo
™V Sl ddela OTIWG KL TO TPWTOTUTIO.

Me ™ xpnuatodotnon ¢ Evpwraikng ‘Evwong. Ot aTToPels kat oL YvwUeG TTou
SlaTuTTwvovTal eKPPAOVV ATTOKAELOTIKA TIG QTTOPELS TWV OUVTAKTWV Kol O&v
AVTITTPOOWITTEVOVY KAT avaykn T ammogelg ts EvpwTraikng ‘Evwong 1 tou
EvpwTraiko Ektedeotikov Opyaviopov ExmaiSevong kat MoAtiopov (EACEA). H
EvpwTraikn ‘Evwon kat o EACEA 8ev pUTTopovv va BewpnBovv virevbuvol ylx Tig
EKPPALOEVES ATTOPELG.

Ap8és Epyou: 2023-1-NLO1-KA220-HED-000155675.
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Evotnta 1: Elcaywyn

H ymoakn epyaretodnkn Texvntg Nonpoouvng (TN) tov €pyov INFINITE
elvat  éva  SladpaoTiKO Kol VUTOOTNPIKTIKO TTAKETO Yl TOUG/TIS
akadnuaikovg ¢ Tpitofabuiag ExTraidevong e otdxo v TTpowbdnon
TWV ETTAYYEAUATIKWV TTPAKTIKWY TOUGS YLIA TNV EVOwdTwon epyaieiwv TN
OTNV ETTAYYEALATIKN KL TS aAywYLK TOUG TTPOKTLKT).

Ol oUYKEKPLUEVOL OTOXOL ElVAL N:

® £VALCONTOTTOMNOT OXETIKA [E TIG SUVATOTNTES KAL TIG TTPOKANCELS TNG
TN ylo TV TOVWOoN KAVoTO U WV ETTAYYEAATIKWV KL TTALS Oy WY LKWV
TMpaKTIKWV otnV Tprrtofdduia ExTraidevon,

e oUYKPLON £BVIKOV/EVPpWTTAiIKWY SeSOUEVWY, ATTOTEAEGHATWY KOl
AVOYKWV 0G0V aPOPA TNV VoW UATWwo Tpooeyyioewv Baclopevwy
otv TN otV tprrtofdduia ekTraidsvon,

® Trapoxn TIPAKTIKWV KaTtevbuvtpluwy Ypaupdwyv Kol BEATIOTWY
TPAKTIKWV ~ 0Tovg/oTig  akadnuaikovs ¢  Tprrofaduiag
ExTraidsvong oxetikd [e Tov TPOTTO ETTIAOYNG KOl EVOWUATWONG
epyodreiwv Baolopévwy oe dedoéva kat TN yla eTTayyeAMATIKES KAl
TS AY WYIKES TTPUKTIKEG,

e cvBappuvon Twv akadnpaikwv ™¢ Tprtofabuiag Exmaidsvong va
xpnooTrolov epyaieia TN pe nOwkn evBVVN KAl AKEPALOTNTA GTNV
ETTAYYEAUATIKY) KAl TTHLSAYWYLKN TOUG TTPOKTIK),

e Tpowbnon ™G YNEKNG METAPOPEWONG TwV  WOPUVHATWY
TpitoBaBpiag  ExTraibevong péow G  Trpostoldaciog g
kowotntag ™ TprroBabuiag ExTraibevong, wote va afloTrouoet
™V TN yla eTTayyeAUaTikn) Kot Tadaywyiky TPaKTIK).

H epyadelofnkn Oa aTroteAéoel evav Pacikd odnyd PEATIOTwWV
TMPUKTIKWV, 0 0TTOL0¢ TTopEl eUKOAM va voBeTnBel KAl va TTPooAPOCTEL
ammo ta Wpvdata Tpirtofaduiag Exmaidsvong. Ao ™ Ml TTAgLpd, 1
EPELVNTIKN SpaoTtnploTnTa Tov aTToteAel HEPoG autov Tou Ilakétou
Epyaciag (IIE) Trapéxet otv kowoTrpadia Pabid katavonorn kal
EMTTELPOYVWIOGUVN OXETIKA HE TIG SUVATOTNTESG KAL TLG TTOAVTTAOKOTNTES
™G xpnong epyaieiwv mov Baocifovtat otnv TN. Autd Ba odnynoel otnv
Tapaywyn VYmANG ToloTnTag TapadoTEWV TTOU AVTATTOKP(VOVTAL GTLG
QVAYKEG TOU Kowov-otoyov. Emiong Oa dobel pia TmAat@oppa o€
ETMAEYMEVA ATOMA TOV TOMEN, WOTE VA EKPPACOUV TI| YVWT TOUG Kl VA
MPOTEIVOUV TIG aAAayéG TTou €TTBVUOUV va 60UV OTOV TOMEX TG
TpiroBabpuiag ExTraidevong.
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Evotnta 2: Oewpntiko Ymopadpo

Avt) n evotnTa Tapovotdlel To BewpnTIKO VTTORaBpo TNG EPYAAELOONKNG
ME 0PLOOUG BACIKWV OpWV KL EVVOLWYV OXETIKA e TN Xprion ™S TN otnv
Tpitofdabuia Exmaidevon, kabws kat Tov pOA0 qUTWV TWV TPoNyHEVWVY
TEXVOAOYLWV OTNV EKTTALSEVOT, TIG TTPOKANCELS Kol T O@EAN Toug. H
TAPOVCIAOT TWV OPLOPWV ATTO VWPIS TPOETOLUALEL TO £56A@OGC Y TN
XPNOoMN NG  EPYUAELOONKNG, ETTITPETTOVTIAG O©€ OAOUG/EC  TOUG/TIS
AVAYVWOTEG/-OTPLEG KL XPTOTES va BplokovTtal oTo (8lo onueio avagopag
KOL VX EVIUEPWVOVTUL AVEEAPTNTA ATTO TO ETTITTESO YVWOEWYV TOVG.

I woodplo Back®wV 0pwV
Chatbots

Ta chatbots, TTov ocuyva avagépovtar wg cvotiuata Sladdyou 1
TPAKTOPEG GUVOMIALAG, elval TTPOYPAUMATA TTOV ETTIKOV®WVOUV [IE TOUG
avOpwTTOUG UECW KELLUEVOL 1} PWVNTIKWV EVIOAWYV [E TPOTTO TTOV UiEelTat
™mv  avOpwTmivip  ouvvodlia  (European  Commission, 2022).
XpnodoTrolovvtatl 6Ao kat Teplocotepo otnv TprrtofdOuia ExTraidevon
Méow Sla@dpwv texyvoroywwv TN. H Uvan toug Eykettal otnv tkavotntd
TOUG VX TTPOCEAKVOUV TOUG/TIG XPNOTEG/XPNOTISEG e €vav (QPUOLKO,
ovvopANTIKO TOvo. TNa Tapdderyua, to Georgia State University
epaplooe éva chatbot pe Bdon keipevo TTov ovopaletal “Pounce” yu
va Bonbd TOUG/TIC @POLTNTEG/-TPLEG OE EPYACIEG OTTWG EYYPUPES,
ELOAYWYEG, OLKOVOLKT BonBela kot GAAeG StotknTikéG Sladikaoies. (Akgun
& Greenhow, 2021)

AvdAvon habnong

Ot SpaoTtnploTTEG KAl Ol AAANAETTIOPACELS TWV CUETEXOVTWVY/-0VCWV
elvat SlaBeoeg HEoCw TWV YUMNELAK®V EPYAAEIWV TTOU €XOVV EQAPOOTEL,
T oTola  TTAPEXOVV  OTOUG/OTIS EKTTALSEVTIKOUG Kol OTOUG/OTLS
OXEBLAOTEG/-OTPLEG ABNONG €EKTEVEIS TTANPOPOPIEG OYETIKA E TNV
TMpoodo ™G PABnong Twv TPWTwV. Me TN 6wWoT GUAAOYT KAl avaAvon
QUTWV TWV SESOEVWV, OL (POPELS TOV EKTTALSEVTIKOV CUGTIUATOS UTTOPOVV
Vo EVEPYNOOLV aKOAOLOWVTAG Mo TrpakTiky Trpocéyylon (Klasnja-
Milicevic et al., 2020).
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Avtopato cvotnua BaBroAdynong

‘Eva  auvtopato ovotnpa PabuoAdynong eilvat éva  emayyeAATIKO
Mpoypadpa vToAoylwoty Bacwopévo oty TN TTou TTpocoliolwVEL TN
OUMTTEPLPOPA EVOG/ULAG EKTTALSEVTIKOV Yl Vv aTTovEREL Babols oTig
EPYACIEG TWV @OLTNTWV/-TPLWV O £€va  EKTTALOEVTIKO TTePLBAAAOV.
AloAoyel TIC YVWOEIS TWV @POLITNTWV/-TPLWV, AVAAVEL TI OTTAVTNOEL,
TAPEXEL AVATPOPOSOTNON KAL OMULOVPYEL EEATOUIKEVEVA TTPOYPA U AT
KaTtapTtions. XpnoldoTroleitat o€ TToAAEG  e@apdoyés TNy v
exTraibevon. Ta autopata ovotyUata BabUoAdynong TrapExouvv
O0TOVG/OTIS POLTNTEG/-TPLEG ML faboAoyia afloAdynong Katd T StdpKela
™G e&€taong touvg. Avt n MEBodog HTTopel va Ponbrnoel toug/Tig
EKTTALSEVTIKOUG VA KATAVON)COUV KAAVTEPA TIS UABNOLAKEG KATAOTACELS
TWV @OLTNTWV/-TPLWV TOUG, EVW OL @OLTNTEG/-TPLEG €XOVV [EYXAVTEPN
ETTYVWON TWV JaBNOLHK®WV TOUG ETTITEVYMATWVY Kol TNG KATAKTNONG TWV
YVWOOEWV. ZUVOAIKE, QuTAd Ta outopdata ocvotndata BabloAdynong
MTTOPOUV VA QVTLUETWTTIOOUV TI§ TTOAVTTAOKOTNTEG TOU EKTTALSEVTIKOU
TAaloiov kal va vITootnpigouvv ) Pabnolakn Stadikacio Twv @olrtnTwyv/-
TPLWOV, TTAPEXOVTAS TOUG avaTpo@oddtnon kat kabodnynon (Limna et al,,
2022; Yufeia et al., 2020).

AvtopaTtoToinon

To ovVomUa vTToAoYlOTWY aUTOMATOTIOEL €pyacieg TTov ouvibwg
QmmoLTovV  avBpwTTivy  TTapédfBaocn. Mg v autopatoTromon
ETavaAaBavodevwy  epyactwy, OTTwWG 1  KATAPTION  wpoAoyiov
TMPOYPAMMATOG, 1 TTApAKOAOVON O™ TNG @OITNoNG KAl 1 eyypaen, T
EKTOEVTIKA  ISpUHATA KAl Ol eKTTadevTiKol  UTTOopoUV  va
QTTEAEVOEPWOOVV XPOVO YIX TTLO OUGLACTIKEG AAANAETTIOPACELS UE TOVG/TIG
@olrmtég/-tpleg (European Commission, 2022).

Etkovikn) MpayhatikoTnTa

H texvoloyla €KOVIKNG TTPAYUATIKOTNTAS XPNOLJOTTOLEL EIKOVES TTOU
dnMovpyolvtal QTré  VUTTOAOYLOTH] Kol  OTTTIK  avddpaocn  yux va
dnMovpynoel Jla aioBnon Tapovciag oe Evav TTPOCOUOLWEVO KOG O.
[Mapéxel P KabnNAwTikn edTTEplA TTOV UTTOpEl va TTPOCapPUOCTEL OTIG
ATOMIKEG AQVAYKES KaL TTpoTinoels. (European Commission, 2022)
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Ewtxovikog fonBog

0 &koVIKOG TTPOoWTTIKOG Bonbog elval Mia e@aployn AoylopikoU TTov
MTTOPEl VO aVTATTOKPIVETUL OE (PWVNTIKEG EVTOAEG KAL VX EKTEAEL EVEPYELEG
OTTWG VTTAyOpPELOT, avayvwon kal Staxeiplon nuepoAoyiov (European
Commission, 2022)

Eéatopikevpéva cvotihata habnong

Ta efatodikevdéva ovotipata PAdnong 1M oL TTPOCAPOCTIKESG
TAATPOPHES JABNoNG N Ta €EUTTVA cuoTHHATA SI8ACKAALXG Elval TUTTIKESG
Kol TTOAVTIHES e@aplioyég TG TN yia Tnv VTTOCTNPLEN @OLTNTWV/-TPLWV
KOL  EKTTALOEVTIKWV. AUTEG Ol TTAATQOPUES TTAPEXOVV  OTOUG/OTIC
POLTNTEG/-TPLEG TTPOGRaoN O€ Pl OEPd PabnoloaKkwy VAIKWY JUe Baomn TIg
OUYKEKPLUEVEG UaBNoLaKEG avaykes Kal Ta Pabnuata tovg. (Akgun &
Greenhow, 2021)

Mnxavikn habnon

H pnxaviky padnon (MM) eivar éva tunua ¢ TN 9Tou eTTITPETTEL OTIS
Mnxoavég va pabalvouv aTrd dedopéva xwpis va ypewalovtal pnto
TMPOYPAUMATIOMO. XTOX0G TNG elval va eKTTASEVOEL TIG NXOVES
XpPNooTrolwvtag Sedopéva kKal aAyoplOovg, woTe Vo UTTopovv v
MdBouv va AapBdavouv aTro@docsls. H MM elvat TTpocapootdn, TTov
onMaivel 6TL PTTopel va aAAalel kat va BeAtiwvetal kabBws Aapfdvel
Tmeploocotepa dedopéva. H «abnon» ot MM onpualvel 0t ot adyopbot
NG AELTOUPYOUV YL VA HEWWOOVV TA C@EOAUATA KOAL VO KAVOUV TIG
mpofAEPeLs Toug 600 To Suvatov TTo akplBeis. Ovolaotikd, 1 MM elvat
U WEBoSog ya v emritevén ¢ TN. (Jakhar & Kaur, 2020)

Hapaywyikn texvnty vonpooivny

H mmapaywywn TN xpnoidoTrolel adydplBoug yia va TTapdyeL TTpwTOTUTTO
TePLEXOEVO OTTWG KeElEVO, €IKOVEG 1] NX0. AUTO ETITVYYXAVETAL [UE TNV
eEKMAON oM TwVv JoTBwv ota VTTAPXOVTA SEGOUEVA KAL 0TI CUVEXELX [E TN
dnMovpyla vEwv Eedopevwv ToU  €xouv T (Sl YAPAKTNPLOTIKA.
(Oluwagbenro, 2024).
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Mpoyvwotikny avaivon

H TTpoyvwo Tk avaAuoTn ava@epETaL 0T XP1i0T OTATIOTIKWY XAYop O wV
KOL TEXVIKWV UNYXOVIKNG JABnong ylo v TpaydatoTroimon mpofAsPewv
OXETIKA [UE TO MEAAOV XPNOLUOTTOLWVTAS TPEXOVTA KL LOTOPLKA SeSoéva
(European Commission, 2022). XpnoidoTroleital Kuplwg yix Tnv
avayvwplon Kol TNV aTTokdAvym Hotifwv Touv oxetilovtal Pe TOUG/TIg
EOLTNTEG/-TPLEG, AELOTTOLWVTAG OTATIOTIKA Sedoueva. Ta TTapaderyua,
QUTA TA CLOTNHATA PTTOPOVV VA XPNOLJOTTomNB0oVV YA TOV EVTOTTLOO
@EOLTNTWV/-TPLWV TTAVETTIOTNUIOV TToU  €VOEXETAL VA KLVSUVELOUV Vv
aTmoTUXOVV N va eykataAsipouv éva padnua. Evrtomifovtac avtd to
ATOMA, Ol EKTTALOEVTIKOL TTOpOUV va TTapéPBouy Kal va TTapEXOuV TNV
QTTopaitn T VTTOoTNPLEN Yia va Tous/TIS fonBnoovv va Tetxouv. (Akgun
& Greenhow, 2021)

Mpokatdinyn

H rpokatdAnym elval n TpodiaBeomn vITEP 1) KATA KATL TTOV [ITTOpPEL va
ekdnAwBel pe Stdpopoug TpdTTous ota cvotnata TN. H TN Trov Baciletal
oe deSoléva, N oTrola ovyxvd Snpovpysital Pe T XPNON MHNYAVIKNG
Mdabnong, pTTopel va kKAnpovounoel TPoKataANPeLg TTov VTTAPXOLVV OTA
dedopdéva exTaidevong. H TN Trouv Baciletar otn Aoywkn, OTTwG T
ovoTUata TMov Bacilovtal o€ KavOveg, HUTTOPEl va avTIKATOTTTpileL TIg
TMPOKATAANPELG TOU [NYAVIKOU yvwong Trov opilel toug kavoves. H
TpokataAnym Sev elval Tavta emPBAaBnG: HTTopel va elval ETTWEEANG o€
oplodéva TAaioa. Qotoéco, Otav odnyel o€ dSlakpltika 1M adika
QTTOTEAEOM AT, ATTOTEAEL AdY0o avnovxias. MTTopel va TTpokVPeL akololq,
AOyw TTeploplopévng €kBeomng oe SLAPOPETIKEG KATAOTACELS, 1) OKOTTLUA,
eQV £xeL oxedlaoTel yla va €uvoel Pl ouykekpldévn opada. (European
Commission, 2022).

IMpooappooTikn) HaBnon

H Trpocappootikny Hadnon eival Pl Tadaywylkn TTPocéyylon Trov
XPNOLOTTOLEL TTpONY W EVT TEXVOAOYLi, CUYKEKPLEVA adyopLlOoug MM, yix
Vo TTPOCPEPEL EEATOMIKEVEVES UABNOLAKEG EUTTELPIES TTPOCAPIOCIEVES
OTIG QVAYKEG, TIG TTPOTLUNCELS, TO ETTITTESO YVWOEWV Kol TOV TPOTTO
habnong kabe @oitnti/-Tplag. Xpnodorolel adydplOpovs Bactoévoug
oe dedopeva kat TN yiax va TTpocapolel Suvaikd to TTepLlexOEVO, TOV
TPOTTO TTapadoong Kol Tov puBo ™G SidaokaAiag e Baon v aTrddoon
KAl ™V  EUTTAOKN Twv @oltnTwv/-tpwwv. I[lpocapolopevn oTig
OUYKEKPUJEVEG QTTALTNOELS KABE @oltnT)/-Tplag, 1 TTPOcApPOCTIKN
JaBnon TpodyeL TNV ATTOTEAEC UATIKT KAL QTTOS0TIKY Abnon, auiavel

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
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OUMMETOXT Kol BEATIWVEL Ta ekTTaldevTika aTroteAéopata. (Gligorea et
al., 2023)

Mpoowmika SeSopéva

[IAnpo@opieg TTov oxeTilOVTAL UE EvA TOAUTOTTOMUEVO 1) TAUVTOTTOM OO
(PUOIKO TTPOCWTTO, ElTe deoca elte EUMECH, ME ava@OPA O €va M
TEPLOCOTEPA OTOLXEL TTOU E(VAL OUYKEKPLUEVA YL TO OUYKEKPLUEVO
TmpoowTTo (European Commission, 2022).

JUoTHHATa avayvwpions MPocwrov

Ta ocvompata oavayvwplong TPocwTTOV  XPNOLUOTTOOUVTAL YL TNV
Tapakolovbnon kKol avdAvon TwV EKPPACEWV TOU TTPOCWTTOV TWV
@EOLTNTWV/-TPLWV. AUTA TA OLCTHHPATA TTPOCEPEPOVY  TTOAVTLUES
TTANPOPOPLES YL TN CUITTEPLPOPA TWV POLTNTWV/-TPLWV KATA TN SLApKELX
TV  Mafnowakwv  Spactnplotntwy,  ETMTPETTOVING  OTOUG/OTLS
EKTTALSEVTIKOUG v avTaTTokpivovtal avdioya. Autd, e TN oelpd Tov,
BonBd Toug/TIC EKTTALSEVTIKOUG va  vloBetnoouvv  TTpoceyyloelg
ETTIKEVTPWIEVEG GTOV/OTH POLTNTN/-TPLA KUL VX EVICXVGOLV TNV ETTAOK)
Twv @ormtwv/-tplwv. (Akgun & Greenhow, 2021).

Texvntn) Nonuoovvn (TN)

H TN otnv exTraibevon sivat €vag MOAAQ VTTOOXOUEVOG TOUENS TTOV EXEL
TMpooeAkVoel TO evlla@EPov Twv gpevvntwv/-tptwv. H TN eivar n
LKOVOTNTA TNG UNYAVIS VA OKEPTETAL OTTWS 0 AvOpwITTOG, va Jabaivel kat
va e€edlooetal (Limna et al, 2022). Zti¢ ekTTatdeuTikég TpakTikég, 1 TN
dnUovpyel vées evkalpieg, SLVATOTNTEG Kol TTPOKANCELS. MTTopel va
VTTooTNPIEEL SloIKNTIKEG epyaoieg, OTTwG PabuoAdynon, SidackoAio kat
Habnolakés SpaotnpldtnTeg, OTTWG 1) TTHPOXT] AVATPOPOSOTNONG. X€
kaTolo Babud, n TN propel va Asttovpynost wg SACKAAOG, EENyWVTAS
EVVOLEG, TTAPEXOVTAG AVATPOPOSOTNOT) Kol TPOTTOTTOLWVTAS T SibaoKaAla,
OTTWG OTNV TEPITTTWOTN TWV TPOCAPOCTIKWY CUCTNHATWY, AAAA KAl w§
Todaywylkd epyadelo, To oTolo oL @OLTNTEG/-TPLEG [TTOPOVV VA
XPNOLUOTTO00VV KATA TN Slapkela TG Jabnolakng Stadikaoiog (Tr.x. yio
YVWOTIKEG epyaoies, k.a) (Hwang et al,, 2020).
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Evotnta 3: Epyalieia Baoctogeva otnv Teyvntn
Nonuoouvy

To ovvexwg e€eAlooodevo TTedlo ™G TN UETAUOPPWVEL TOV TPOTTO |UE TOV
oTrolo Trpooceyyllovpe TN Mabnomn, v epyacio Kol akOpTM Kol TN
Onuovpyla. Autd To VEO TOTTIO TTPoc@EPEL P TTANOWPA EPYAAEIWY
Baciopévwv otnv TN oxedlacévwy va evEUVAUmMEoUY PELVITEG/-TPLE,
@OLTNTEG/-TPLEG,  EKTTAULSELTIKOUG KAl  ovvepYdTes/-TSeg. ATTO TNV
QUTOATOTTOMOT) EPEVVITIKWVY EPYACLWV UEXPL TNV TTPowbBnon ¢ St Blov
Mabnong, oautd T gpyadelad  €xouv  TEPAOTIEG SUVATOTNTEG VA
QTTAOTTOMCOLV TNV TTOPELA EPYACLWY, Vi evOappUVOLV YLa TNV TTpowbnon
SMULOVPYIKWV LOEWV KL VU BEATLGOVV TN CUVOALKY EPUTTELPLA [UABMoNG Kot
agloAoynong. Baolopévol oty €pevva ypaeiov 11 Seutepoyevr €psuva
(desk research) mov 8te€nx6n otnv KoTrpo, v EAAGSa, v OAAavéia,
™v IpAavdia kat to BEAylo, Tapabétove kat eENyoV e TTapaAKAT®W UEPLKES
aTT0 aQUTEG TIG SuvaTOTNTEG, €EepevvmvTag TIS g@aployés g TN yua
OKOTTOUG €pevvag (0TTwg to Elicit), Sia Bilov pabnong (6TTwg to ChatGPT),
™G ovvepyaaoiag (0TTwg to Bit.ai), g Sidaokaliag, TG PEBNONGS KAl NG
a&loAdynong (a€loAdynom e ™ xprion tov Gradescope, kabodynomn kal
UTTOGTHPIEN @OLTNT™V/-TPLOV UE TN Xprjon Tov gpyadeiov Adaptiv, kat
AKOUN OMNULOVPYLKNG YPAPNG TTEPLEXOIEVOL E TN XPNON EPYAAElwV
ovyypaens 0mmws ChatGPT, Gemini kot Quillbot).

0 TTapakdtw Tivakag Tapovctalel P cuvon Twv epyarsiwv TTov
BacoiCovtat otnv TN. Exouvpe odadoTromoel kat xwpiloel Ta epyoireia Pe
Baon TV vToomplen TTov TTPOCcEPEPOLY, ONAadN, TTOLEG TTTUXEG TNG
SLdaokaAlag katl TG JABNONG UTTOPOVV VA EVIGXVGOUV.

Personalised Learning & e ALEKS
Assessment e Century
e For students (adaptive e Comproved
learning, self-

e Knewton Alta

assessment
) e Smart Sparrow

e For teachers (offer e Simbound
recommendations  for
personalised teaching
and accommodations,
analyses student work)
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https://www.youtube.com/watch?v=ELrTEjmjF7E&t=2s
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https://www.smartsparrow.com/resources/
https://simbound.com/
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Teaching, Learning and i OLSYR
Assessment e Cognii
e For teachers (they assist e Course Hero
teachers in the design of e Designs.ai
a course, the creation of e Dodona .
the material, and e Dwengo Simulator
managing coursework e Cradescope
and grading).
Conversational Learning & e Alelo
Skills Development e AutoTutor
e For teachers (they e Braille Al Tutor
Improve e Dwengo Simulator
communication and e Linauineo
practical skills) ~hdiineo
Research & Writing Assistance e ASReview
e For students & teachers e BingAl
(support students, e ChatGPT
teachers, and e ChatPDF
researchers .W'th e Connected Papers
research and writing
e Consensus
tasks) -
e Elicit
e GCemini
e Grammarly
e NotebooklM
e OQuillbot
e ResearchRabbit
e Squire Al Learning
Collaboration & Knowledge Bit.ai
Management e NOLEJ
For students & teachers
(collaborate  effectively and
manage knowledge resources)
Other tools e Binglmage Creator
For students & teachers e Cognii Chatbot
(support  content  creation, e DALL-E
accessibility, and improving the
. . e Deepl
learning experience)
e D-ID
e |vy Chatbot
e |umen5
e Midjourney
e Nuance Dragon
e Quizlet
e Sonix
e zSpace
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https://www.classvr.com/
https://www.youtube.com/c/Cognii
https://www.coursehero.com/
https://designs.ai/
https://dodona.be/
https://www.dwengo.org/en/
https://www.youtube.com/watch?v=nJp_NN1oFcw&list=PLwOfE8ndMDET44weJdtLhc5bv2-pCVYqx
https://www.alelo.com/
https://autotutor.org/
https://www.objectiveed.com/vision-impairment
https://www.dwengo.org/en/
https://linguineo.com/
https://asreview.nl/
https://sites.google.com/view/bingai
https://chatgptguide.net/how-to-use-chatgpt/
https://www.chatpdf.com/
https://www.connectedpapers.com/
https://consensus.app/
https://elicit.com/
https://support.google.com/gemini/answer/13275745?hl=en&co=GENIE.Platform%3DAndroid
https://app.grammarly.com/demo
https://notebooklm.google/
https://www.youtube.com/watch?v=tbnUqvXsCWs
https://www.researchrabbit.ai/
https://squirrelai.com/
https://bit.ai/
https://www.nolej.io/
https://www.bing.com/images/create
https://www.cognii.com/
https://www.dall-efree.com/
https://www.deepl.com/en/translator
https://www.d-id.com/?utm_term=d%20id%20studio&utm_campaign=brand_eu&utm_source=adwords&utm_medium=ppc&utm_content=703155655870&hsa_acc=6149207258&hsa_cam=17780208183&hsa_grp=141799976049&hsa_ad=703155655870&hsa_src=g&hsa_tgt=kwd-1958207513189&hsa_kw=d%20id%20studio&hsa_mt=e&hsa_net=adwords&hsa_ver=3&gad_source=1&gad_campaignid=17780208183&gbraid=0AAAAADOFat6RkWRA1e7E99qmkz5WfL1rP&gclid=CjwKCAjwp_LDBhBCEiwAK7FnkvpfalyN_LusvdOxWEk8Io1IxMHDKLz0IDnl04a-PzvnEVm7flR6ZBoCM8UQAvD_BwE
https://ivy.ai/
https://lumen5.com/
https://www.midjourney.com/home
https://www.nuance.com/dragon.html?srsltid=AfmBOorUdRGo3wk28Ahhzim_yvnWNfxI-QG35F7S7vbrA2SkCma3o2GB
https://quizlet.com/
https://sonix.ai/
https://zspace.com/
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Avt 1 AloTa TTapéxeL PLA YEVIKT EIKOVA TOU TPOTTOU |UE TOV OTTo(0 1)
TN etmpeadlel S1a@opeSG TTUXEG TNG eKTTaldevomG. Ot TOAVEG EQAPOYES
ovveyiCouv va  eEedlooovtal,  TTPOCEPEPOVTAG  SUVATOTNTEG Yl
eCatoikevévn PABNON, PBEATIWUEVEG EPEVVNTIKEG OSUVATOTNTEG Kol
BeAtiwUevn vTTOO TN PLEN NG SL8ATKAALXG.

ZnuUeliote otL eTAEéalie Swpeav 1 epyalela, Ta omola StaBéTovy
dwpeav ékdoon yLa ypnon 1N Sokin, ouvrBwe e TTEPLOPLOIIOUC OTIC
Slabgaiieg AsLTovpyles, Kata TNV avaTrtuél aQuTr¢ TG EPYAAELOONKNC.
00T000, 0L TIUES UTTOKELVTAL OE AAAAYES avaAoya |UE TIC AVAYKES KaOe
etaipelag kat n kowvoTrpaéia 6ev eVOVVETAL i TUXOV AAAAYES O aUTA Ta
TPOYPAUATA 1] TIC AELTOVPYIES TTOU TTEpIAalIBdvovTal

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV
QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou
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Evotnta 4: KatevOuvtnpleg ypappec yia T

xpion ™G  Texvntig  Nompoovvng  o¢
EMAYYEAUATIKEG KO IO AYWYIKEC TIPAKTIKEG

‘OTTwg €xovv VTTOSEEL Ta aTToTEAETUaTA TNG BIBALOYPAPLKNG £pELVASG TTOU
Ste€nxOn oto mAaiolo Ttov [E2, Ta epyalieia mov Bacifovtat otnv TN €xouv
EVPELEG EPAPIOYEG OTNV AVWOTATY EKTTALSEVON, ETTLPEPOVTAG OPEAN TOGO
OTOUG/OTIS  eKTTAUSEVTIKOUG OO0 KOl  OTOUG/OTIS  (OLTNTEG/-TPLEG.
ZUYKEKPLUEVA, HKTTOPOUV Vo aTTAOTTO|00UV TIG OLOLKNTIKEG EPYAOCLES, v
EVIMEPWOOVV Yl aTTo@Acel Tov Pacilovtat oe Oedopéva kKal va
efatodikevoovy ™ Mabnon. Avtd ta epyoAela Bonbolv eTmiong otnv
agloAdynomn Kol TV avatpo@odoTnot), evioxVOVTAS TNV EUTTAOKN TwWV
OLTN TWV/-TPLAOV KAL TNV EKOVIKT] VTTOoTHPLEN. AvTH ) SuvatdTnTa PUTTopEL
va BeATiwoel onUavtikd v Tmoldta ™S SidaokaAiag, TNV SLOKNTIKN
QTTOSOTIKOTNTA KL TN OUVOALKN HaBnolakn euTTepla.

Av xat n TN TTpoo@épel TTOAAG TTAEOVEKTNWATA, 1) EVOWHATWON TNG
oTNV ekTTaidevon eyeipel (NTRHATA NOIKNG, VOUIKNG UONG, TEXVOAOY LG Kol
EQAPUOYNG. AUTEG oL TTPOKANCELS QTTALTOVV OU@ELS KaTELOLVTIPLEG
YPAMMEG, KaTtdpTion Kal EU@aoct otnv vTTevbuvn xpnon. H peAétn tovilel
ETTiONG TNV avdykn ywa Kpltikn afloAdynon twv egpyodreiwv TN Adyw
MOavwV TPoBANHATWY aELOTTIOTING KAL ATTOTEAEC YA TIKO TN TAG.

ETToévwg, 8edolugvou otL ot e@aplioyég TN UTTopov va odnynoouv
o€ emPBAafelc cLVETTELEG, TO TTPOOWTTIKO TG Tprtofaduiag ExTraibevong
MpeTeL va Stao@alilel ot ta egpyaAeia TN Trouv ypmoiydoTrolel elvat
aloTTiota, Olkala, ao@AAN KAl EMTTIOTA KAl OTL Ta SeSodéva TTov
mepAafBavovtal eival ac@aAn Kal TPOCTATEVOUV TNV LSLWTIKOTNTA TWV
aATOWV.
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The guidelines provided below are based on shared
guidelines such as the OECD Framework for the Classification of
Al systems'!, OECD’s Al Principles?, EC's Ethics Guidelines for
Trustworthy AP, the EC's 2022 Ethical guidelines on the use of Al
and data in teaching and learning for educators* and the recent
UNESCO Al competency frameworks>.

According to the guidelines and frameworks above, several
key principles underpin the ethical use of Al and data in teaching,
learning, and assessment. These can be categorised under
guidelines related to understanding Al systems, ethical
considerations, and guidelines related to  practical
implementation.

Understanding Al Systems

e Assess Purpose: Clearly define the intended purpose of any
Al tool you plan to use. Align it with your educational
objectives and the needs of your students.

e Evaluate Autonomy: Determine the level of autonomy the
Al system has. This will help you understand the extent of
human oversight required and potential risks.

e Consider Environment: Be aware of the social, cultural, and
legal context in which the Al system operates. This will help
you anticipate potential challenges and ensure appropriate
use.

e Assess Al Competency: Evaluate your own Al literacy and
consider professional development opportunities to
deepen your understanding of Al applications in education.

Ihttps://www.oecd.org/en/publications/oecd-framework-for-the-classification-of-ai-
systems_cb6d9eca-en.nhtml

2 https://oecd.ai/en/ai-principles

3 https://digital-strategy.ec.europa.eu/en/library/ethics-quidelines-trustworthy-ai
*https://education.ec.europa.eu/news/ethical-guidelines-on-the-use-of-artificial-
intelligence-and-data-in-teaching-and-learning-for-educators
Shttps://unesdoc.unesco.org/ark:/48223/pf0000391104;

https://www.unesco.org/en/articles/generation-ai-navigating-opportunities-and-risks-
artificial-intelligence-education
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https://education.ec.europa.eu/news/ethical-guidelines-on-the-use-of-artificial-intelligence-and-data-in-teaching-and-learning-for-educators
https://unesdoc.unesco.org/ark:/48223/pf0000391104
https://www.unesco.org/en/articles/generation-ai-navigating-opportunities-and-risks-artificial-intelligence-education
https://www.unesco.org/en/articles/generation-ai-navigating-opportunities-and-risks-artificial-intelligence-education

@///// INFINITE

Al'in Higher Education

Ethical Considerations

Beneficial Use: Ensure that Al tools are used to benefit
students and enhance their learning experience. Focus on
personalised learning, fostering critical thinking, and
addressing inequalities.

Transparency: Explain to students how Al systems work
and how they are used in the learning process. Encourage
students to critically evaluate Al outputs. You could also
consider using open-source Al tools that are transparent
and allow for customisation and modification.

Fairness: Avoid using Al tools that could create biases or
discrimination. Ensure all students have equal access to
resources and opportunities, addressing potential gender,
socioeconomic, or ability-based disparities.

Privacy and Data: Respect students' privacy and handle
their data responsibly. Adhere to data protection
regulations and obtain informed consent when collecting
or using student data.

Human Agency: Maintain human oversight and allow
students to have a say in their learning process. Encourage
students to explore Al responsibly and creatively.
Democratic Values: Ensure that Al tools are used in
education In a way that aligns with democratic principles.
This ensures that Al promotes and supports democratic
values, such as the freedom of expression and inquiry (open
discussion), equality of opportunity and access, and
accountability.

Practical Implementation

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. *
*
*

Professional Development: Seek training and professional
development on Al to understand its capabilities and
limitations. Stay updated on the latest developments in Al
and adjust your practices accordingly. Embrace lifelong
learning and encourage a culture of continuous learning
among students.

Critical Evaluation: Evaluate Al tools carefully, considering
their effectiveness, reliability, alignment with your
educational goals, and potential impact on student learning
outcomes.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou
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e Student Engagement: Involve students in the decision-
making process regarding Al use in the classroom.
Encourage them to explore Al responsibly and participate
in discussions about its potential benefits and risks.

e Ethical Dilemmas: Be prepared to address ethical
dilemmas that may arise from Al use and have a plan for
responding to such situations. Develop a culture of open
discussion and ethical decision-making in the classroom.

e Promote Al Literacy: Integrate Al literacy into your
curriculum, encouraging students to understand how Al
works, its potential benefits and risks, and how to use it
responsibly.

e Discuss with colleagues: Collaborate with other educators
to make more informed decisions and ensure a more
consistent approach to using Al and data systems across
schools.

e Collaborate with other schools: Share experiences and
best practices and learn how other schools have
implemented Al systems. This can also be useful in
identifying and dealing with reliable providers of Al and
data systems that adhere to the key requirements for
trustworthy Al.

Figure 1 below presents a proposed framework that outlines
the key principles for ethical and effective Al use in HE. A strong
foundation in understanding Al systems is crucial, as it enables
educators to assess the purpose, autonomy, and environmental
context of Al tools. Building upon this foundation, ethical
considerations, such as ensuring beneficial use, transparency,
fairness, privacy, and human agency, must guide the
implementation of Al. Finally, practical guidelines, including
professional development, critical evaluation, student
engagement, addressing ethical dilemmas, promoting Al
literacy, and fostering collaboration, provide a roadmap for

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
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educators to successfully integrate Al into their classrooms while
upholding ethical standards and maximising its benefits for
students.

Practical Example: Using Al-powered Adaptive Learning for
Personalised Instruction

Scenario:

A primary school wants to personalise maths instruction for
students using an Intelligent Tutoring System (ITS). The school
implements an ITS that adapts maths problems to each
student's individual learning pace and style. The system uses
data on student performance, engagement, and errors to predict
their knowledge level and tailor subsequent problems
accordingly.

Implementation following the Framework:

Understanding Al Systems

Purpose: The school clearly defines the purpose - to provide
personalised maths instruction and track student progress.
Autonomy: The ITS has a degree of autonomy in adapting
problems, but human teachers still oversee the learning process
and provide guidance.

Environment: The school considers the age and developmental
level of students, ensuring the ITS is appropriate for their
cognitive abilities.

Al Competency. Teachers receive training on the ITS to
understand its capabilities and limitations, as well as how to
interpret student data.

Ethical Considerations

Beneficial Use: The ITS is used to help students achieve their
maths learning goals and close any knowledge gaps.
Transparency: Teachers explain to students how the ITS works
and how it adapts to their individual needs. The system provides
clear feedback on student progress.

Fairness: The ITS is designed to avoid bias in its
recommendations, ensuring all students have equal access to
resources and support.

Privacy and Data: The school ensures that student data is
handled securely and in compliance with privacy regulations.
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Practical Implementation

Professional Development: Teachers receive ongoing training
on the ITS to stay updated on its features and best practices.
Critical Evaluation: The school regularly evaluates the
effectiveness of the ITS in improving student learning outcomes
and addresses any issues or concerns.

Student Engagement: The ITS is designed to be engaging and
interactive, with features like gamification and real-time
feedback to motivate students.

Ethical Dilemmas: The school has a plan to address ethical
dilemmmas that may arise, such as concerns about overreliance on
Al or potential biases in the system.

Promote Al Literacy: Students are taught about how Al works
and how it is used in the ITS, fostering understanding and critical
thinking.

Discuss with colleagues: Teachers collaborate with each other
to share experiences and best practices in using the ITS.
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Iynua 1: Ortikomompévo mAaiolo

Me 1 xpnuparodortnon g EupwTraikig Evwong. O ammdyeig Kai ol YVWHESG TToU

dlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv . *
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Evommta 5: KataAoyo¢ €A€yxov ETOLMOTITOC
Texvntiic Nonpoouvvng

Auvti N evOTNTA TTAPEXEL VA OAOKAPWEVO GYESLO KATAAOYOU EAEYXOU YlX VO
BonBnoel Ttoug/TIg akadnpaikovs Tpitofabuiag Exmaidevong va agloloynoouvv
TO E€MMTTed0 €TOLUOTNTAS TOLG otn xpnon ™S TN ya eTTayyeAMATIKEG Kol
TS aywyLkES TPaKTIKEG. Me Bdom vplotapeva epyaieia, 0TTws To Readiness
Assessment for Faculty Members (AéoAdynon Etoyudtntag yia ta |UEAR
AEII) tov National Science Foundation (E@viko 16pvda ETTiothdwV) KoL TOU
Association of Computing Machinery (Zuvéeouog Yaroloyiotikwv
Mnyavnuatwv) xat to Al Readiness Self-Assessment Tool (Epyaieio Avto-
aélodoynoncg Etoiuotntag TN) touv Al Education Project (Exmraidevtiko Epyo
TN) tov IlaveTriotniov Tov XapRapvTt, o TapwV KATAAOYOS EAEYXOU ATTOCKOTTEL
oTNV TTApPoXN EVOG OAOKAN PW EVOU TTANLGIOV Yl TOUG/TIS EKTTALSEVTIKOVG WOTE
Vo a§LOAOYN| OOV TNV KATAVON O, TIG SEELOTNTES KAL TNV ETOLIOTNTA TOUG YLX TNV
aTrotedeodatikny evowpdatwon ¢ TN otig Stadikaoies Sidaokaiiag, |UdOnong

Kat a&loAdynong.

KataAoyog eAéyxov eToldoTNTAG

1. EvaioOntomoinon kot Katavonon Tg TEYVNTHS VONHoGUVN G

Kpitiplx Nau |['Oxt | Zxoiwx

I'vwpilete Baowég évvoleg TG TN (T.x. PUnxavikny pabnon, vevpwvikd diktova);

KatoAaBaivete g 1 TN emmpeddet v TprtoBaduia Exkmaidsvon kat tov kAdSo
oag;

'Exete Siepevvnoet epyadeia evioxvéva e TN yia ) SiSaokadia, tTnv agloAdynon
Kat tn Jabnon;

Avayvwpilete TiIc nOkég emaTtwoelg ™G TN oe ekTTadevtikd TTAaiow (TT.x.
pepoAnyiia, Sikatoovvn);

Fvwpilete Tog 11 TN propel va Bondnoel otig epevvnTikéG poég epyaciag (TT.x.
debSopéva avdAvong, autoatoTroinon);

Fvwpilete ta TMOavA 0@EAN KoL TIG TTPoKANCElS TG Xpnong g TN otnv
eKTTaiSgvo);
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Kpirmpux

No

Oxu

Iyxolx

MTTopeite va evToTTioeTe TapaASElYJATA EKTTALSEVTIKWV EPYUAEIWV KAL EQAPIOY WV
qrou Aetrtovpyouvv e TN;

2. Mo aywykn evewpatwon ™ TN

‘Exete e€etaoel TTwg ta gpyaieloa TN pITopovv va BeAtiwoouvv Tig HebBodoug
Sibaokadiog oag (TM.x. hdOnon Bdoet £pyov);

XpnowdoTroleite TN yia va €EQTOUIKEVETE TIG MAONOLOKEG EUTTELPiEG TwV
@OLTNTWV/-TPLOV;

'Exete xpnouyJdoTromoel 1} §epeuvioel eKTTASEVTIKA epyadeia Baoiopéva oty TN,
OTTWG VLN cuoTHHata SibaokaAlag 1§ elkovikous Bondoic;

MTTopotv ta epyoieiac TN TTou XpnoLUOTIOLEITE va TTAPEXOUVV TTPOCAP|IOCTIKEG
Habnolakés Sladpoés Yo Toug/TiG @oltnTég/-Tpleg e Baom v Tp60odo Toug;

EvowdaTtwvete Teplexoldevo oxeTiko e v TN oto Tpoypaua 6TToudwV 606 Y
va BeATIwoeTe TOV aA@apnTiopo Twv @oltntwv/-tplwv oty TN;

EvBuypappifovtal ta epyaieia TN e TOUG GUYKEKPLUEVOUS HABNOLAKOUG GTOXOUG
KOl T QTTOTEAECUATA OQg;

Iapéxel To epyaieio TN Slajop@WTIKY avaTpo@oSdTNoN Kal avOAUTIKG oTolXEla
Madnong ya v afloAdynaon Twv emMEO0EwY TWV POLTNTWV/-TPLWV,

XpnodoTrolovvtatl yvwoelg Tov Bacifovtar ommv TN ywx ™ BeAtiwon g
€0 UEVONG KL TWV TTOGOCTWV ETTITUXING TWV POLITNTWV/-TPLOV;

3. EmayyeAHatik) avamtuén otnv TN

'EXeTe OUUMUETAOXEL OE €pyaoThplA 1 Mabnipata €TToyYEAMATIKIG aQvATTTUENG
oxeTkd e v TN otnv ekTaidsvon;

SudMdeTéxete o€ epeuvnTikég kowdmnteg TN 1 TTapakoAovbeite akadnpaika
ouvédpla oxetTika e v TN;

Avalntdate evepyd eKTTASEVTIKOVG TTOPOLG e eTTikevTpo TV TN 1} ouvepyaoies e
eUTTELpOYVWUOVES TN;

Elote TTpoeTOlacEVOL/-EC VA EVOWMATWOETE TIS VEeG TeyxvoAloyiec TN o
SIBAKTIKN 0aG TTPAKTIKY);
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'Exete oke@Tel TS 1 TN pTopel va BEATIWGEL TIG EpeLYNTIKEG [UeB0SoAOYIES 1) TIG
OTPATNYIKEG SL8AOKOALAS Gag;

TuvepYaleaTe e GAAQ [UEAN TNG GXOATG OAG 1) EMTTELPOYVWOVES NG Blofmyaviag
o€ épya oxetka pe v TN;

AeoleVeoTE VX EVIUEPWVEDTE Yo TIG TeAsutaleg €€edigelg omv TN kol Tig
EQAPOYEG NG OTNV EKTTa{SEVON;

4. HOw xpnon ¢ TN otnv ekTaidsvon kat TV épguva

IM'vwpilete TIg NOIKES eMITTWOELS TNG Xp1ongs TG TN oty ekTTaidevon;

E€etdlete To ammdppnTo TwV Sedouévwy Otav xpnotdoTroleite epyaieia TN otnv
eKTTaiSgvo);

SudMdopwvovtal Ta epyaieia TN qTou ypnoloTIolelte e TOUG KAVOVIGOUG
Trpootaciag Sedopévwy (T1.x. F'evikdg Kavoviouog [pootaciog Aedouévwv-TKIIA);

YTITApxouv oa@EelG TTOALITIKES OXETIKA UE TOV TPOTTO XELPLOOU, aTroBnKevVONG Kal
AVWVLOTTOINoNG TwV SES0UEVWV TWV POLTNTWV/-TPLWOV aTT0 Ta epyaieia TN;

MTTopoUV oL OLTNTEG/-TPLEG KAl OL EKTTALSEVTIKOL var EAEYXOUV T1 CLUALOYT] KoL TN
xpnon Twv dedopévwy Tou epyareiov TN;

I'vwpilete TUXOV TTPOKATAANWELS TTOU TTOPEL VO VTTAPXOUV 0TOUG aAyoplBioug TN
oV XpNoLUoTToLVVTAL TNV TAEN oag;

To epyadeio TN TrpowBel TN Sikawoovvn, v TroKAoMop@ior KAl TN
OUMMETOXIKOTN T,

YTrdpyel Sta@avela otov TPOTTO e TOv 0TToilo AapBavovtal ot aTro@doelg TN (TT.x.
ot BaBpoAdynon, oty avatpo@odotnon);

AapBavovtat vITOYM oL NOKEG ETMITTWOEL KATA TNV evowdatwon g TN otnv
épevva (TM.x. autopatoTroinon s avdAvong, Phepoinlia);
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5. Osopik1) vmooTpL&n Kot otkoovotnHa TN

Kpimpux Noau | 'Oy

IxoAa

Mapéyel To (Spuua oag mToOpovs yia v ekTTaibevon oty TN (TT.x. xpnHatoddtnon,
VTTOS0ES, KATAPTLON);

YTrdpyel Oeopikn vITooTPEn yia v evowpatwon ™s TN ot Sidaokaiia (T1.).
evowuatwon LMS*, G8eiec xpriong epyareiwv TN);

YTTapxouv TTOALITIKEG KL TTAG{O L Yo TNV VITOGTIPLEN NG NOIKIS Kot TNG LTTEVOLYTG
xpnong mg TN;

EvBappUvovtat ta HéAN AEIl va acyoAnBolv pe v épsuva 1] TV avaTITUN
TTPOYPAMMATWY 6TTOVSWYV TTov oxeTilovtal e Tnv TN,;

[Ipoo@eépel to (Spupd oag sukalpieg ovvepyaciag ywx epyacia oe €pya TTov
oxeti¢ovtal pe v TN;

YTTapxet SLotknTikf VITOGTHPLEN Yo TNV AVATTTUEN Kal XpNHatoddtnon SI8aKTIK®Y
TpwToLovAlwv Pe yvwuova v TN;

Tuvepyddetal To iSpupa oag Pe etalpeies TN 1§ epguvnTika 18pvaTy;

*Learning Management System/ Z0otnua Alxyeipiong Madnong

Meta T ovuTTApwon touv KataAdyov EAeyxouv Etoiuotntag TN,

elVaL ONPOAVTIKO VA AV TOXAOTEITE TIG ATTAVTNOELS OGS YIX VO EVTOTTIOETE
TOUG SuvatoUG TOMEIS Kol TOUG TOMEIS OTOUG OTTOloVG aTTalTelTal
TMepalTEPW avaTrTudn. EEetdote epwmoelg 0TTwG: Ze Tolovg Topeig g TN
alofdveote Mo oiyovpol/eg; MoV PAémete sukaipieg yia avaTrtuén; Tu
€L60VG VTTOOTNPLEN, BECHUIKN, TEXVIKN 1 TTadaywYLKY], XPELA(ECTE Yo va
TMpowbnoete TNV etoloTNTA 0ag ywx TNV TN; EmarAgov, eivatl {wTikng
onMaciag va TPoANMATIOTEITE OYXETIKA HE TIG NOIKES eTMTTTWOoEL TG TN
oTNV eKTTaidevon, ta TMOavA 0@EAN Kal TOug KivoUVOUG, TIG €VKalpleg
ovvepyaolag kat TN OSlo@ailon ™G TpooBacihdotnTag Kol NG
ouppetoxucomTag TG TN yia 6Aovg/-£¢ Tovg/TIg portnTég/-TpLeg. AuToG 0
QUTOOTOXOOG Ba cag BondNoel va TTPOcAPOCETE TNV ETTAYYEAUATIK
oG avATITUEN Kol TI§ TTPooTradelesg evowpdatwons ™ms TN wote va
QVTATTOKPIVOVTAL OTIG CUYKEKPLUEVEG AVAYKEG KoL 0TOXOUS GAG.
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Alota eAeyyov eToloTNTAC Yia TNV TN: Zvotnua BaOPoAdynong kat
KPLTNPLA AVAPOPAS

Avt) n evoTa TTapeXeL Pl epunVvela ™G eToLOTNTAS oag Yo TV TN,
Baoclopévn o€ MeVTE OEUATIKEG TTEPLOXES TTOV TTEPLAaBdvovTal oTn AloTa
eAéyyouv (a. EvalobntoTroimon kot katavonon tg TN, B. Madaywyikn
evowuddatwon ™G TN, y. ETayyeApatikn) avamrtuén otv TN, 8. HOw)
xpnon ™G TN otV ekTTaldevon KoL TV £peuva, €. OEo UK VTTOCTIPLEN Kal
oikoovompa TN). YaroAoyilovtag tn Babuoloyla oag, UTTopeite va delte
Ta SuvaTa oag onEla Kal va eVTOTTICETE 0PLOEVOUS TOELS TTov Xp1louv
BeAtiwong.

L. TvotnHa BabHoAoynong
[Na k&Be epwtnon Tov Teplapfdvetal oe kaBe BePatikny TEPLOXT) TOV
KATAAOyou €AEyxou, PabPoAoynote TOV €oVTO 0AG OVAAOYX |E TIS
QTTAVTNOELS OAG:

e Noat 1 Babuodg (Autd Seiyvel OTL TTANPOLTE TO GXETIKO KPLTNPLO KAl
SLBETETE TN CUYKEKPLUEVT KaTavonon/SegidtnTa.)

e Oxu O Babuol (Autod Selyvel OTL Sev TTANPOITE TO GXETIKO KPLTHPLO 1
OTL XPELAlETTE TTEPALTEPW AVATITUEN O€ QUTOV TOV TOMEQ.)

YTroAoylote 1 BabuoAoyia oag yia kaBe Bepatikn evotnta P fdon
TIG ATTAVTIOELS OAG KoL OTn ouvéxeln abpoiote TG Y va Ppeite ™
oLVOALKY) oag BaboAoyia. T'a Tapadelypa, yw va Bpeite ) Babpoioyla
0aG o€ PJLa Ogatikny evoTNTA, ATTAG VTTOAOY(oTE TOV aplBo Twv «Naw TTov
éxete Swoel og kABe epw oM.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

Co-funded-by

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.
Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.

the Europeantrmion
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Méylotn
Beuaticie Evénte AplOMOG Badbupolroyia | H BaBuporoyia
H ¢ Tees Epwtoswv | avd Ospatik) oag

evotnTa

1. Tvwon xal katavonon g y g

Texvnts Nonpoolvng

2. lMadaywyikn evowpatwon tng 8 g

Texvnts Nonpoovvng

3. ETrayyeApatik avaTrtuén otov 7 7

TodEa TG Teyvntng Nonpoouvng

4. HOuxn xpnion ™ Texvntig
Nonuoovvng otnv ekTraidevon Kot 9 9
™V €pevva

5. Oeopkn vTooTpén Kot

owoovotnpa Texvntg 7 7
Nonpuoouvvng
TuvoAikn Suvatn BabHolroyia 38 38

II. Eppnveila TG 6uvoAlknG BaOpoAoylag ETOLMOTNTAG YL TNV
Texvnt) Nonpoovvy
Me Bdon v teAdkn BabuoAoyia cag ocVU@WvVA e TNV TTPONYOVEN
avaAvon, JTTOPELTE va avaTPEEETE TTAPAKATW OTA avTioTOLYA ETTITTESA YA
VO KATAVOT)CETE TO YEVIKO €TT(TTeS0 eToLOTN TS Yioe TV TN.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. * *
ApiBpdc Epyou: 2023-1-NLO1-KA220-HED-000155675. el the Europeantrmion
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Emimedo 1: Apxaplwog Xpnotng Texvnmic Nonpoouvvng (XuvvoAikn
BaBuoAoyia: 0-9 Babuoti)

EpMnvela: ‘Exete Teploplopéves yvwoels kat katavonon g TN,
KOOWG Kol TTEPLOPLOUEVT) TTPAKTIKY EUTTELPlH KAl ETTYVWON TWV
emMITTwoewv ™G TN otnv ekTaidsvon Kol o0TO ETTAYYEAUATIKO
mepfdArov. Avty 1 LabuoAoyla vLTTOdNAWVeEL OTL aTToLTelTOL
onMavTIKy Padnon kat e€epevvnon.
IIPpOTELVOMEVEG EVEPYELEG:

o AWNoTE TpoTEPAOTNTA 0T MAONON TTapakoAovOwvTag

KATTOLX ELCAYWYLIKA MaBnUaTa, EpyaoTnpla Kot E6TIA{OVTAG OE
avayvoopata/dpdpa Tov oxetiovrar pe Oéuata TN, Tig
EQAPOYEG TNG KoL TIG NOIKES ap)ES.

Melpapatioteite PYe aTmAd epyalieia TN ylax va Katavoroete
N AELTOUPYIKOTNTA TOUG KL OKEPTELTE TTWG HTTOPOUV v
XPNOLUOTTOMO0UV OTIG ETTAYYEAUATIKEG KAL TTOULSAY WYLKES GOIG
TTPUKTIKEG.

LUMMETEXETE 08 ovlnNTNOoES oxeTikd PUe v TN Pe Toug/TIg
oLVASEAPOUS 0QG.

Eninedo 2: Efeliooopevog/-n Xpnotng Texvnmic Nonmpooivng
(ZvvoAwk1) BaBuoAoyia: 10-19 Badpoi)

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. *
*
*

Eppnveia: ‘Exete Trepiocdtepo ammd  PBaoikr  €TTiyvwon  Tou
Suvapikov ¢ TN kot €xete apxloel va Telpapdatifeote e oploPEVA
epyodeia TN kot Tig e@appoyes tous. QQotooo, eEakolovbeite va
avaTItuocoete  Babitepeg TTPaKTIKEG OeflOTNTEG KAl  KPLTIKN
Katavonon.
[IpOTELVOHEVEG EVEPYELEG:

o EpBabivete TG YV oIS 600G avalnTwvTag o eEEI8IKEVHEVH

HaOMata TN 1 MOoTOMOUGEIS TTov oxeTilovTal [E TOV
KAGS0 oag Kol To TS aywylkd oag evOLA@EPOVTAL.

o AvalnToTte GUYKEKPLHEVEG EVKALPLEG YIX VX EVOWATWOETE

epyodeia TN 0TIG KAONUEPIVEG ETTAYYEAUATIKEG OQG EPYNTIES 1)
0€ ATTAEG TS Ay WYLKES SpacTtnploTeS (TT.x. xprion TN yia Tov
oXeSLAGO SLASPACTIKWV TTAPOVGLACEWV).

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU

SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

*
ApiBpdc Epyou: 2023-1-NLO1-KA220-HED-000155675. o the Europeantrmion
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o EAéyEte xat aflomomote toug SlabBéououvg TOPOULS 1) TNV
EKTINIOEVOT) TIOV TIPOGPEPOVV T LEPUUATA UG GE GYEDT) LE TNV
TN.

Emimedo 3: Mponyuévog Xpnotng Texvntmc Nonuoovvng (XZvvoiikn
BaBpoloyia: 20-29 Baduoti)

. EpMnveia: Eiote oiyoupolr/-£¢ kat tkavoi/-£¢¢ ot xprion s TN tdéo0
YWt €TTAYYEAUATIKOUG 000 KAl YIX Todaywylkous okoTroug. ‘Exete
Ml otaBepn) katavonomn Twv evvolwv ™G TN, elote EUTTELpOL/-EG 0N
xpnomn Swx@opwv epyareiwv TN kat AapBdavete Tavta vVITOYUN TIg
NOweg emartwoelg. ETiong, evowpatwvete evepyd tmv TN oTig
ETTAYYEAUATIKEG KL TTALSAY WYIKEG 0UG TTPUKTIKEG.

« IIpotelvOpeveGg eVEPYELEG:

o Ilpoywpnote Tépa amd T Paokn xpnon o Ml Tro
otTpatNyikl) evowddtwon ™¢ TN o BACIKES ETTAYYEAUATIKES
SLadkaoleg N TaLdaywYLKES YVWOELG oxeSLAT |0V,

o ZEKIWVNOTE Vo MOLPATESTE TIG SIKEG 0aG BEATIOTEG TTPAKTIKES
vy ™ xpnjon ™ TN pe Baon v eurepia oag. ALloAoyeite
TOKTIKA TNV XMOTEAECHATIKOTITA KAl TOV XVTIKTUIO TNG
evowdatwong ¢ TN kot Stepevviote TPOTTOUG BEATIWONG TWV
YVWOEWV 0QG.

o ZUMMETEXETE TTPOANTITIKA 0€ GL{NTHOELS OXETIKA e TNV 0N
™G TN Pe TouG/TIS cUVASEAPOVS 0UG OTO TUNHA 1] TO (SpLHA
oaQg.

o Melvete evneEPWMPEVOL/-EG YIA TIG AVAOVOEVEG TEXVOAOYiEG
kat e€eAi€elg ¢ TN. Aepevvnote O TTPONYHEVEG EQAPIOYES
TN 9rov oxetiovtal [Ue TOV TOUEQ OQG.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. *
*
*

*
ApiBpdc Epyou: 2023-1-NLO1-KA220-HED-000155675. o the Europeantrmion
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Entinedo 4: 'Eumnelpog/-n Xpnotng Teyvntmg Nonuoovvng (ZvvoAikn
BaBpoioyia: 30-39 Baduoti)

Epunvela: Eiote e8ikdg/-) oty evowpdtwon t™s TN oTig
ETTAYYEAMATIKEG KAl TTALOAYWYIKEG 0AG TTPUKTIKEG KOl EXETE TNV
tkavoTnTa va xpnoudoTroteite v TN ylua eTayyeAdaTikovg Kot
TodaywylkoLs oKoTTovs. MTropeite va xpnoudoTroteite v TN pe
VITELOLVVOTNTA KAL VO KALVOTOEITE UE UTNV.
IIPpOTELVOMEVEG EVEPYELEG:
o HynOeite véwv TpwtofovAiwv TN «kat Sie€ayete Epevva
OXETIKA [JE TOV AVTIKTUTTO TNG.
o ZUMBAAAETE evepyd oV QVATITUEN  KATELOLVTNPLWV
YPUAMH®V Kat N0kwv MAaioiowv yo v TN.
o Molpaoteite ™MV EUMEPOYVOHOOUVY] Kal TS PBEATIOTEG
TMPAKTIKEG 060G [UE £va EVPUTEPO KOLWVO.

lll. Eppnmveia ™¢ BabHoroyilag KaOe OgpaTIKOD TOMEX
Evw 1 ouvoAikr) BaBpodoyia oag TTapEXEL UL YEVIKT ELKOVA TOV ETTITTESOV
etoldoTag ywo v TN, n €&étaon m™¢g Pabuoloylag cag o kdbe
MeEPoOVwEVO Bepatikd Topéa PTTopel va avadeifel oplopéva dSuvata
onuela xat advvaies.

[a kaBe Bepatikny kKoatnyopla ToL TTEPAAMPBAVETAL OTOV KATAAOYO
eAEyxov eTol o TaS Yia TV TN, oke@Teite ™ ovvd@ela TG BaboAoylag

oag

he ™ MEéylom Suvaty Babpoloyia (avatpééte oTov TAPATTAV®

TTivaka).

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. *
*
*

YYmAn Baduoroyia 6 pla Ogpatiky) EVOTNTA (T7.X. OAEG 1) OYESOV
0Aeg oL amravtioels oag eival «Naw): Auto Seiyvel O0TL elote TOAY
KAAQ TTpostoldacévol/-e¢ o autn TN Oepatikn. IMiBavotata
SLABETETE ONUAVTIKES YVWOELG, SEELOTNTEG 1) TTOPOVG OE AUTOV TOV
TOMEQ. ZKEQTEITE TTWG TTOPElTE VA  €VIOYVOETE QUTO TO
TTAEOVEKTN AL
o HMapadstypa (Osuatiky) evétnta «EvaioOntoTroinon oxetikd
e THY TeYVNTH vondoavvn»). Eav i1 Baboloyia cag eival 6 1
7 ota 7, €(eTE TOAV KAAN KATAVONOT TwV evvolwv TG TN.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

*
ApiBpdc Epyou: 2023-1-NLO1-KA220-HED-000155675. o the Europeantrmion
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« Métpux BabHoAoyla o€ pla OgpaTiKY EVOTNTA (TT.X. TEPITTOV TO
Hod €wg ta dYo Tpita Twv aTTavtioewyv «Naw): AVTO VTTOSNAWVEL
OTL EXETE KAAT] YVWOT) G€ UTH TN BEUATIKT], AAAQ VTTAPXEL TTEPLOWPLO
Yo onpoavtik) PeAtiowon. Eotidote o€ otoxevpévn Pabnom,
TMPUKTIKY) €QUPMOYN 1 aval)TnoN OUYKEKPLUEVWY TTOpwV  YLla
BeAtiwon.

o Hapadeyua (llabaywyikn svowidtwon): Eav n Baduoloyia
oaG elval 4 M 5 ota 8, éxete apylioel va evowatwvete v TN,
QAAG UTTOPELTE VA €EEPEVVNOETE TTLO TTOIKIAEG EQAPIOYES KL
va ePBabUVETE TIG YVWOELS 0.

« XapnAn BaOgolroyia oe pla Ospatikn) evotnTa (T.X. AyOTEPES
aTTO TIS KLoEG aTTavtioels «Naw): Avti 1) Oepatikn VITodNAWVEL Evav
Baowd Topéx TOUL  aTTattel ApPeon TTpocoxn kot PeAtiwon.
A@lepwOTE GUYKEKPLUEVO XPOVO KOl TTOPOVS YLt VX BEATIWOETE TIG
YVWOELS KL TIG SEELOTNTEG 0aG 1) VA KAAVWETE TA KEVA 0€ AUTOV TOV
TOMEQ.

o HMapadstypa (HOwn yxpron): Eav n Baduoloyia cag eivat 3 1
Alyotepo aTro 9, TPETTEL va SWOETE TTPOTEPALOTNTA OTNV
ekpadnon ™m¢s N ¢ TN kat ¢ vITeBLYN G XpPrioNS NG
OTIG ETTAYYEAMATIKEG KAL TTALSAYWYIKES OOG TTPAKTIKEG.

Tuvdudlovtag TO OUVOALKO E€TTTTeS0 €TOLUOTNTAG OaG ME MLa
AeTTTOMEPT avaAvon Twv PaboAoylwy cag og kabe BeaTikd ToEA TTOV
mepAafBavetal otov KatdAoyo e€Aéyxov etoldotntag ywr v TN, 6«
QTTOKTNOETE Lot OAOKATPWEVT] KATOVON 0T TNG ETOLOTNTAS GG Yl TNV
TN kat éva co@n xaptn TopEelag ylo T CLVEXT) AVATTTUEN 0AG.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SIATUTTWVOVTAI EKPPATOUV ATTOKAEIOTIKA TIG OTTOWEIG TWV CUVTOKTWV Kal SeV

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o > * * CO'fU nded by
EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG. *
*
*

*
ApiBpdc Epyou: 2023-1-NLO1-KA220-HED-000155675. o the Europeantrmion
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Evotnta 6: MEAETEG TEPITITWONG

Avti 1 evdmrta TepAauBdvel 36 eBvikég/supwTTaikés  UeAéTEG
MEPUTTWOEWY  TIOU  TTPOCPEPOVY  TEKMUMPLWHUEVAH — Trapadelypata
evowatwong epyoreiwv TN oe 18pVata tpLrtofadbutag exkTraidevong, Tig
SuVaTOTNTEG KAl TIG TTPOKANCELS TOUG YlX TNV ETTAYYEAMQTIKY Kol
TS Ay WYLKN TMPAKTIKY.  AUTEG oL MEAETEG  TTEPLTTTWOEWV
KT YOPLOTTOLOVVTAL AVAAOYQ [JE TOV KUPLO AEova E0TINONG TOUG.

Katnyopia 1: Texvnt Nonuooivvn yiax a&loAdynot, avatpo@odotnon
KaL Tapakoiov0non ¢ amodoong

MeAétn Mepimrtwong 1: 'Eva 0AoKANp®wHEVO TAXIGLO VLA TNV AVATTTLEN KAL TNV
a&LoA0yN 61 EVOC AUTOHATOTOMHEVOV GVOTIHATOC aAELOAOY6T)C TOV OTLVA
Stdaokaiiag

General information

Dimitriadou, E., & Lanitis, A. (2023). An integrated framework for developing and
evaluating an automated lecture style assessment system. arXiv (Cornell University).
https://doi.org/10.48550/arxiv.2312.00201

The study aims to develop and evaluate an integrated system that provides an
automated evaluation of an instructor's lecture style. This system aims to help teachers
by giving instant feedback on their lecturing style, to improve quality and enhance
student learning experiences.

Description of case

The proposed application analysed and extracted measurable biometric characteristics
from video cameras and audio sensors using machine learning. These characteristics
included facial expressions, body activity, speech rate and tone, hand movements, and
facial pose. These features, in combination, provided a score reflecting the quality of the
lecture style. The system'’s performance was evaluated by comparing its assessments
with human evaluations and through feedback from education officers, teachers, and
students.

Lessons learned

The results indicated that the system effectively provided automated feedback that
participants received well. It performed comparably to humans and, in some cases, even
outperformed them. Participants appreciated the application's utility in enhancing
lecture delivery through immediate feedback.

Implications for practice

With similar or even fewer differences between Al-driven and human evaluation of
lecture quality, the system can be used in natural settings (e.g., a university classroom) to
support teachers in improving their lecturing and increasing student engagement. The
researchers aim to further improve the system by refining the biometric metrics used in
the automated lecture-style evaluation system, expanding its capabilities to include
additional and wearable cameras and conducting real-time testing in classroom
settings.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the Europeantrmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.
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MeAétn lepimtwong 2: AVayvmwpLot) EVEPYELWDV @OLTITOV/@OLTITPLOV YLA TN
BeATiwon NG AVATPOPOSOTNONG TWV EKTMASEVTIKOV KATA TN StdpKeEwx TNG
™Ae-eKTaidsvong

General information

Dimitriadou, E., & Lanitis, A. (2024). Student action recognition for improving teacher
feedback during tele-education. |IEEE Transactions on Learning Technologies, 17, 569-
584. https://doi.org/10.1109/t1t.2023.3301094

The aim of the research was to develop and evaluate a student action recognition
system, reviewing students' behaviour participation and disaffection, intended to
support teacher feedback during distance education. This system was designed to
monitor student actions in online courses while protecting student privacy and
providing real-time feedback to educators about student engagement without direct
visual contact.

Description of case

An Al system was developed to recognise specific student actions using deep neural
network architectures like GoogleNet, Inception-v3, and Faster R-CNN. The system used
videos of student actions, processed locally on student devices, to train these networks.
The effectiveness of the system was assessed through a comprehensive user evaluation
involving students, parents, and educators, who provided feedback via online
guestionnaires and interviews.

Lessons learned

The results indicated that the system was effective in recognising student actions and
was well-received by all stakeholders. Educators, in particular, found it useful for
improving interaction and engagement in online settings. The system was well accepted
due to the personal data protection measures applied.

Implications for practice

The Al system could enhance the effectiveness of online learning and distance education
by providing insights into student behaviour, thus facilitating better educational
outcomes.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn TIg atmoyelg TNG Eupwaikng ‘Evwong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the Europeantrmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.
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MeAétn Mepimrtwong 3: Alxo@dAion ™G aKadSNHAIKNG aKEPALOTNTAG KAL TNG
EMMOTOOUVIG OE MEPLBAAAOVTA NAEKTPOVIKIG HEAONONG: ML Staypoviki) MEALTn)
€VOG 6VOTI|HATOG EMOTTELXG HE ETMIKEVTPO TNV TEYVITI] VON|HOGVVY 0€ I8pUHaTa
TPLToPAOMLAC EKTTXISEVOTC.

General information

Fidas, C., Belk, M., Constantinides, A., Portugal, D., Martins, P., Pietron, A. M,, Pitsillides, A.,
& Avouris, N. (2023). Ensuring academic integrity and trust in online learning
environments: A longitudinal study of an Al-Centered proctoring system in tertiary
educational institutions. Education Sciences, 13(6), 566.
https://doi.org/10.3390/educscil3060566

The research aimed to enhance the credibility of online examinations in HE by
identifying scenarios/cases that threaten the credibility of online exams and proposing
Al-driven solutions to address these threats. A longitudinal study involving stakeholders
from three European HE institutions was conducted.

Description of case

The researchers designed and implemented an intelligent system titled TRUSTID. The
system incorporates advanced biometric technologies for identity verification and
continuous monitoring. Students first register their biometric data, such as facial and
vocal characteristics, which TRUSTID continuously uses to verify the student's identity
throughout the exam. The system is privacy-friendly, allowing students to securely
control their personal biometric information. Additionally, TRUSTID monitors behavioural
patterns and physical examination contexts, detecting unusual activities that may be
related to cheating. This integrated system ensures that the same student remains
throughout the test and supports examiners by offering real-time alerts and a secure,
user-friendly interface for data security.

Lessons learned

The TRUSTID system, evaluated by stakeholders, showed resilience against
impersonation attacks and received positive feedback in terms of usability and user
experience. The system was robust in monitoring student behaviours and identifying
anomalies, receiving positive feedback from students and instructors for its usability and
ease of use. Privacy concerns were addressed with a privacy-preserving biometric wallet,
allowing secure control and sharing of biometric data. Overall, the TRUSTID system was
well-received across various stakeholder groups, showing its potential applicability and
effectiveness in maintaining academic integrity in online educational settings.

Implications for practice

The system has the potential to enhance the integrity of online examinations by using
advanced biometric verification methods to prevent common threats such as
impersonation and cheating.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn TIg atmoyelg TNG Eupwaikng ‘Evwong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the Europeantrmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.
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MeAétn Iepimmtwong 4: AVTOMATOTOMMEVT] avaTpo@odotnon Mpog tovg/Tig
ovtntéc/port)Tpleg o8  gpyacie¢ eMoOTNHNG Sedopévmv: BeAtiwMévn
EQAPHOYT] KAL ATMOTEAECHATA

General information

Alessandra Galassi & Pierpaolo Vittorini, CHItaly 2021: 14th Biannual Conference of the
Italian SIGCHI Chapter, July 11-13, 2021, Bolzano, ltaly, Association for Computing
Machinery (ACM), New York, NY, USA, 8 pages.

The research discusses the development and implementation of an automated
feedback system for assignments in data science. This system focuses on grading
assignments that involve language commands, their outputs, and natural language
comments. The primary objective is to change students' learning experiences by
providing fast and detailed feedback that can identify mistakes and offer improvement
suggestions. The study evaluated the effectiveness of this system using student
feedback collected through standardised and custom questionnaires.

Description of case

The research presents a case study on the development, implementation, and evaluation
of an automated feedback system for data science assignments at the University of
L'Aquila, Italy. The system was specifically designed to grade assignments involving R
language commands, their outputs, and accompanying natural language comments. It
used static code analysis and machine learning techniques to evaluate the correctness
and quality of the R code and the associated comments. The system provided feedback
with explanations for grading decisions, identification of errors, and suggestions for
improvements. This feedback was intended to be detailed and instructive to help
students learn from their mistakes.

Lessons learned

The study observed an increased engagement of students in the process. The
automated feedback system led to higher levels of student engagement, as students
could receive immediate feedback and make corrections quickly.

Perceived Usefulness: Students found the feedback to be useful in understanding their
mistakes and learning how to correct them.

Clear Error Identification: The system was effective in clearly identifying errors and
providing impactful suggestions for improvement.

Impact: The results show that the automatic feedback provided by the system was useful

to students to understand their mistakes, to understand the correct statistical method

to solve the problem, and to verify the preparation for the final exam. Furthermore, most

of the students used the tool iteratively to improve their solutions. Only a few of them
used the tool before submitting the solution or just to see the exercises.

Implications for practice

These findings highlight the Al system's potential in accurately grading student work in
data science courses, with slight improvements observed when combining sentence
embeddings with distance-based features.
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MeAétn Mepimtwong 5: 'Eva cVotnHa BAGLGHEVO 6TV TEXVNTI] VONHOoUVY yilx
SLAHOPPWTIKN KL 6VUVOALKT] XELOAGYNOT) 6€ HABNHATA EMGTIMNG SES0péVV

General information

Amelio, A, & De Medio, C. (2021). An Al-Based System for Formative and Summative
Assessment in Data Science Courses, International Journal of Artificial Intelligence in
Education, 31,159-185 https://doi.org/10.1007/s40593-020-00230-2

The paper discusses an Al-based system designed for formative and summative
assessments in data science courses. This system automates the grading process and
provides feedback to both students and professors. This study's aim is to evaluate the
system's effectiveness by comparing the time taken for grading, the accuracy of the
grading, and the impact on student learning outcomes.

Description of case

The study evaluated time efficiency on grading manually versus grading with the Al tool,
the grading accuracy by comparing the Al tool's accuracy to the manual grading's
accuracy, the learning outcomes (the impact of automated feedback of student
performance in final exams and the usability of the tool, which was based on the
students' feedback on the system's usability.

Lessons learned

The system was expected to enhance student learning by offering timely and accurate
feedback. The Model performance showed that only a slight improvement in
performance when distance-based features were included along with sentence
embeddings, which suggests that sentence embeddings alone were effective in
representing the semantic content of the answers, especially when the answers and
correct solutions had high lexical overlap. It was useful for both formative and summative
assessments. In formative assessments, students used the tool for homework and
received automated feedback, which was later compared to manual feedback. In
summative assessments, exams were corrected either manually or through the Al
system, allowing for a comparison of performance between human and Al grading.

Implications for practice

Efficiency in Grading, since the Al system reduces grading time, allowing instructors to
focus on other educational tasks, and ensures consistent, unbiased evaluations,
enhanced, Student Feedback, since it provides immediate, detailed feedback, helping
students learn and improve continuously, Scalability, since it facilitates handling large
classes, making it ideal for MOOCs and large enrolment courses, and Focus on Learning,
since it frees up instructor time to offer personalised support and improve teaching
strategies.
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TEXYVN TG VONHOGUVNG

General information

Perla, L, & Vinci, V. (2023). Enhancing Authentic Assessment in Higher Education:
Leveraging Digital Transformation and Artificial Intelligence. In AIxIA 2023 - st
International Workshop on High-performance Artificial Intelligence Systems in
Education (pp. 1-15. CEUR Workshop Proceedings. http://ceur-ws.org/Vol-
XXXX/paperXXX.pdf

The study focuses on implementing authentic assessment in HE through digital
transformation and Al. It explores the integration of Al-based tools to improve the
authenticity, personalisation, and flexibility of assessment methods, emphasising the
shift towards hybrid teaching and online learning.

Description of case

The study explores the integration of digital transformation and Al to enhance authentic
assessment in HE. The research focuses on leveraging Al to improve assessment
methods, making them more aligned with real-world tasks and challenges. The authors
propose that Al can be used to create more dynamic, personalised, and effective
evaluation tools that better reflect students' learning progress and skills. This approach
aims to move beyond traditional assessment techniques and incorporate digital
technologies to support both students and educators in achieving more meaningful
educational outcomes.

Lessons learned

The hybridisation of assessment, combining traditional and Al-based methods, improves
the authenticity and personalisation of evaluations. Al tools facilitate more flexible and
adaptive assessment practices, but there have been challenges in implementation, such
as the fact that cultural and organisational differences between universities can impact
the effectiveness of Al-based systems, and the need for trust in online assessment
technologies, addressing concerns about privacy, data handling, and equitable
treatment. This study has shown an impact on Learning and Teaching through Al-
supported low-stakes tests, because they help in retaining information and identifying
comprehension gaps, since the use of continuous assessment forms promotes active
learning and student engagement. Critical Perspectives are also indicated, since the
integration of Al in education must address potential risks such as biases, privacy issues,
and instructional disruptions; balancing technological advancements with humanistic
educational values is crucial.

Implications for practice

The study underscores the transformative potential of Al and digital tools in higher
education assessment and highlights the importance of cautious implementation and
ongoing evaluation to address challenges and critical perspectives that could emerge.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn Tig atmoyelg NG Eupwaikng ‘Evwaong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the Europeantrmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.



http://ceur-ws.org/Vol-XXXX/paperXXX.pdf
http://ceur-ws.org/Vol-XXXX/paperXXX.pdf

INFINITE

Al'in Higher Education

MeAétn mepimTwong 7: Awo@aiion Tov HEAAOVTOG £VOGC XAPTO@UAAKIOU
avOektikoV oto ChatGPT - AfloA0ynon BAoeL AMOSEIKTIK®WV OTOLXELWV

General information

Pirozzi, M., Mariani, M., & Moriggi, S. (2023). Future proofing a ChatGPT-proof portfolio
evidence-based formative assessment. LUISS Business School.

The study focuses on developing a resilient assessment method in educational contexts
that can withstand the challenges posed by Al tools like ChatGPT. This approach
emphasises continuous assessment and the creation of individual portfolios to capture
students' learning experiences in a comprehensive way. The primary purpose of the
study was to test the hypothesis that traditional assessment methods such as quizzes
and essays are becoming inadequate for capturing the creative and iterative learning
processes in experiential and inquiry-based courses. The study aimed to implement and
evaluate a portfolio-based formative assessment that reflects students' active
participation, strategic thinking, and ability to ask quality questions.

Description of case

It explores how to design portfolio-based assessments that are resilient against misuse
of Al tools like ChatGPT. It emphasises the need for authentic, personalised assessments
that focus on evidence of student learning and critical thinking. The study presents
strategies for maintaining academic integrity in an era of Al-generated content, ensuring
that assessments reflect students' true abilities and effort.

Lessons learned

The study demonstrated that portfolio-based formative assessment can effectively
capture the depth and breadth of students' learning experiences, particularly in creative
and experiential courses.

It highlighted the importance of integrating Al tools to enhance learning while
maintaining the integrity of human cognitive skills. There was a focus on Higher-Order
Skills, emphasising higher-order cognitive skills and meta-cognitive abilities is crucial in
the age of Al, as it helps students develop critical thinking and discernment.

Implications for practice

The approach encourages educators to continue evolving their teaching methodologies
to stay ahead of technological advancements, ensuring that learning outcomes remain
robust and relevant.
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MeAétn epimTtwong 8: EvowHAT®won TG TEXVNTNG VONHocUVIG 0T St8aokaAia
TOV HafnMaTtog TG S8akTikng peBodoroyiag: Mia HEAETN MEPITTITWONG

General information

Mavropoulou, E., Koutsoukos, M. & Oikonomou, A. (2023). Integration of Artificial
Intelligence on Teaching the Course of Didactic Methodology: A Case Study. European
Journal of Social Science Education and Research, 10(3), 36-51.
https://revistia.com/index.php/ejser/article/view/6992

University/ HEI: School of Pedagogical and Technological Education (ASPAITE)
Course and subject domain: Didactic Methodology

Aim: Examine the use of Al in teaching the course of Didactic Methodology as part of the
pedagogical education of Secondary school teachers

Target group: Al was used to support teachers

Description of case

Al tool used: Anthropic Claude Al and ChatGPT

A detailed description of what happened: Al was asked to create learning materials for
a whole lesson within the course. Based on the course needs, learning materials were
collected and structured. After generating the learning material, it was analysed and
studied accordingly. This short study examined (1) how a teacher of the course “didactic
methodology” communicates or collaborates with an Al Chatbot and (2) how well an Al
chatbot responds to the intended goals of the experienced foreign language teacher.

Lessons learned

ChatGPT gave the definition of the context - framework of the course “Didactic
Methodology”, prepared a 13-week laboratory course, each week separately, 2 hours per
week, provided detailed instructions about the topic and the sessions, composed the
theory to teach for week 9", provided the key concepts outlined in the theory of
integrating technology in teaching, provided activity description and learning outcomes,
created a “fill in the blanks” exercise for week 9 and provided the correct answers, created
a multiple-choice exercise with 10 items for week 9 and provided the correct answers,
provided 10 open-ended questions followed by the instructions the correct answers,
provided existing references.

Implications for practice

ChatGPT is useful for helping teachers design and organise their lesson plans and
material, reducing design time.
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General information

Reference/Source: Maganfa, C,, Rivas, S., Palmero, R., & Rodriguez, S. (2020). La Tecnologia
como eje del Cambio Metodologico. www.uma.es/servicio-publicaciones-y-divulgacion-
cientifica

Institution: Universidad de las Palmas de GC.

Course/Subject: Tratamiento Juridico de las relaciones comerciales: de Roma al Derecho
moderno.

Aim: The primary aim of the paper is to investigate the potential of chatbots, powered by
Al, to enhance the teaching and learning process in legal education. The authors
specifically focus on the use of a chatbot in the "Tratamiento Juridico de las relaciones
comerciales: de Roma al Derecho moderno" course.

Target group: Undergraduate students.
Description of case
Al integration:

- A chatbot was developed and integrated into the "Tratamiento Juridico de las
relaciones comerciales: de Roma al Derecho moderno" course.

- The chatbot was designed to interact with students using natural language processing
(NLP) and provide them with information, explanations, and motivational messages.

Students could access the chatbot 24/7 through their mobile devices or computers.
Al role:

- The chatbot served as a virtual tutor or assistant, providing students with: 1) Answers to
their questions about the course material; 2) Explanations of concepts and problem-
solving examples; 3) Motivational messages and encouragement to continue learning; 4)
Links to additional resources and learning materials.

Student Interaction:
- Students interacted with the chatbot through text-based conversations.
- They could ask questions, seek clarification, and receive feedback from the chatbot.

- The chatbot also provided students with opportunities to practice their knowledge and
skills.

Lessons learned
Outcomes:

- The use of the chatbot resulted in a positive impact on student engagement and
motivation.

- Students reported feeling more supported and involved in their learning.

- The chatbot also helped students to better understand the course material.
Benefits:

- Increased student engagement and motivation.

- Improved student understanding of the course material.
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- Enhanced student autonomy and self-directed learning.
Challenges:

- Some students initially had difficulty interacting with the chatbot due to unfamiliarity
with the technology.

- The chatbot's response accuracy and effectiveness depended on the quality of the
training data.

- Maintaining and updating the chatbot required ongoing effort from the instructors.

Implications for practice

Chatbots are a useful tool in motivating and engaging students. They also help students
in understanding the courses much easier.
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Povpavia

General information

Arora, S, Yaday, D., & Goyal, P. (2021). Assessing English Writing Skills with Generative
Language Models. https://www.mdpi.com/2227-7102/14/1/32

The study analyses how the 60 respondents from Romanian universities evaluate their
own digital competence and how they are using digital assessment, but also what
training needs they have in these regards. This study, carried out in May-June 2022,
therefore attempts to identify the main concerns, challenges and obstacles HE teachers
encounter when designing and using digital assessment. The findings indicate the
importance of empowering teachers through continuous learning, embracing flexible
hybrid models and reimagining assessment strategies for digital literacy. Responsible
knowledge- sharing, Al literacy and adaptive curriculum design emerged as critical
imperatives. The study advocates for a transformative shift towards Al-based pedagogy,
emphasising personalised learning that aligns with teachers’ competencies and specific
assessment needs while adhering to fundamental teaching principles.

Description of case

The study focuses on educators who employ digital technologies in assessing students’
learning, learning outcomes and practical skills. The research aims to analyse the use of
digital assessment tools, while also identifying the training requirements essential for
proficient implementation. Thus, the study sought answers for questions, such as: What
are the digital assessment practices employed by HE teachers, how do educators utilise
digital technologies in assessing students’ learning, learning outcomes and practical
skills, what are the specific digital assessment tools commonly used in HE settings, what
are the perceived benefits and challenges of using digital assessment tools in the
evaluation process and more.

Lessons learned

Digital Tools are Widespread: Teachers are embracing various digital assessment
methods like 3D environments, Open Educational Resources, and discussion forums.
Generative Al Offers Potential: Al models like ChatGPT can automate grading,
personalise feedback, and adapt assessments based on student responses.

Implications for practice

Overall, the study emphasises the need for a comprehensive approach to digital
assessment that combines technological advancement with effective teacher training
and a focus on fostering academic integrity. Recommmendations for improvement were:
1. Teacher Training: Provide training on digital assessment methods and ethical
considerations

2. Assessment Redesign: Move beyond traditional tests and embrace multimodal
formats that promote critical thinking

3. Technology Investment: Invest in infrastructure for computer-assisted assessments

4. Academic Integrity Contracts: Encourage ethical behaviour through signed contracts
5. Personalised Training: Tailor training to individual teacher needs using online
resources and self-assessment platforms.
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MeAétn Mepimmtwong 11: TENETIKH TEXNHTH NOHMOXYNH KAI AKAAHMAIKH
XYITPA®H: H XPHXH TOY CHATGPT

General information

Pereira, R, Reis, I. W., Ulbricht, V. R., & Santos, N. (2023). Generative Artificial Intelligence
and Academic Writing: The Use of ChatGPT. Universidade Federal de Santa Catarina,
Universidad Técnica Particular de Loja.
https://www.researchgate.net/publication/378129238 GENERATIVE_ARTIFICIAL _INTELLI
GENCE_AND_ACADEMIC_WRITING_THE_USE_OF_CHATGPT

The purpose of this article is to analyse the relationship between academic writing and
generative Al, considering the perceptions of potential users of language models like
ChatGPT, in order to explore the benefits and challenges of its use in academic writing.

Description of case

The paper explores how generative Al, specifically ChatGPT, impacts academic writing. It
analyses ChatGPT's potential as a tool for enhancing research, drafting, and editing
processes in academic contexts. The paper also addresses ethical concerns, such as
originality, plagiarism risks, and the evolving role of Al in education. It advocates for
integrating Al responsibly, balancing its benefits with maintaining academic integrity
and critical thinking skills.

Lessons learned
The study delved into how academics perceive the use of ChatGPT in their writing.

ChatGPT as a Supportive Tool: While participants acknowledged ChatGPT's potential,
they emphasised its role as an aid for academic writing, not a substitute for human
creativity and critical thinking. The focus remained on human researchers utilising their
expertise to guide the writing process.

Strengths of ChatGPT: The study highlighted ChatGPT's strengths in handling repetitive
tasks. These include grammar and proofreading, data analysis, and structuring
arguments within a text. Additionally, participants found it helpful for presenting
information in a clear manner, organising ideas, and even interpreting research data.

Implications for practice

The study emphasises the need for responsible and transparent use of ChatGPT in
academic writing. Transparency is Paramount, since researchers must be clear and
upfront about the extent to which ChatGPT was of a contribution to their work. This could
involve disclosing the use of the tool in the methodology section or footnotes of a paper.
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MeAétn Mepimtwong 12: EvowHatwon tov ChatGPT oty ekmaidsvon oty
LATPLKN TANPO@OPIKN: MEALTN HEKTWV HEBOSWV OXETIKA ME TIC AVTIANYPELS TV
@oLTNTWV/POLTNTPLOV KL TPOTAGELG EMTELPLKT)C EVOWHATWOTNG

General information

Magalhdaes Araujo, J., & Cruz-Correia, R. (2024). Incorporating ChatGPT in medical
informatics education: Mixed methods study on student perceptions and experiential
integration proposals. IMIR Medical Education, 10(1), e51151.
https://mededu.jmir.org/2024/1/e51151

The study focuses on the integration of Al technologies, such as ChatGPT, in the
educational landscape having the potential to enhance the learning experience of
medical informatics students and prepare them for using Al in professional settings. The
incorporation of Al in classes aims to develop critical thinking by encouraging students
to interact with ChatGPT and critically analyse the responses generated by the chatbot.
This approach also helps students develop important skills in the field of biomedical and
health informatics to enhance their interaction with Al tools.

Description of case

The study investigates how ChatGPT can be integrated into medical informatics
education. The research uses mixed methods to gather student feedback and proposes
ways to incorporate ChatGPT into medical and informatics courses. It highlights that
students generally found ChatGPT helpful for generating content, brainstorming, and
rewriting tasks, despite some concerns about biases. The study suggests its use can
enhance the educational experience by simplifying complex topics, aiding in clinical
simulations, and supporting technical tasks like programming and exam preparation.

Lessons learned

In terms of the use of ChatGPT or other Al bots in the future, the majority of responses
indicate that participants find it extremely useful, especially for medical writers who are
not proficient in English, as it aids in restructuring and correcting texts.

However, there are also ethical concerns and apprehensions regarding the potential
impact on the employability of programming professionals. Moreover, participants
emphasise the importance of informed use.

Building on the proposal to integrate Al into medical programmes to prepare students
for their future use of such tools in professional contexts, the implementation of ChatGPT
has emerged as a potentially transformative force in medical education, offering support
to students in their learning journey. The questionnaire administered to medical faculty
students provided valuable insights into their perspectives and experiences with
ChatGPT, shedding light on their attitudes, preferences, and intentions regarding the
incorporation of Al chatbots in educational environments. Remarkably, a majority of
students used ChatGPT regularly for diverse purposes, including report writing, idea
brainstorming, and text rewriting.

Implications for practice

The findings of this study highlight ChatGPT's promising role in enhancing medical
informatics education by equipping students and faculty with a transformative Al-driven
approach. The insights gained from this research effort provide valuable prompt
examples for harnessing the power of Al to create innovative educational experiences in
the ever-evolving landscape of medical informatics.
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MeAétn epimtowong 13: Tpapn, SnHovpywotyta kot Texvnty Nonpoovvn. To
ChatGPT oto TavemotHIako mepaiiov

General information

Reference/Source: de Vicente-YagUe-Jara, M. |, Lépez-Martinez, O., Navarro-Navarro, V.,
& Cuéllar-Santiago, F. (2023). Writing, creativity, and artificial intelligence. ChatGPT in the
university context. Comunicar, 31(77), 47-57. https://doi.org/10.3916/C77-2023-04

Institution: Research conducted at multiple universities in Spain, including the
University of Murcia, the University of Salamanca, and Miguel Hernandez University of
Elche

Course/Subject: The specific courses or subject areas are not defined, but the research
focuses on the potential of Al for the development of writing skills. This suggests
application across disciplines and could inform language arts, creative writing, and
technical writing courses.

Aim: 1) To explore the creative potential of Al systems, such as ChatGPT, for the
development of writing in educational contexts; 2) To investigate how Al can be used as
a supportive tool for students when performing writing tasks.

Target group: The research involved both Al systems and university students as
participants.

Description of case

Overview: Creativity assessment tool: They chose the Test of Creative Imagination for
Adults (PIC-A) to evaluate creative abilities.

Al participants: The research focused on Large Language Models (LLMs) built on
OpenAl's GPT-3 technology. The authors analysed the responses of 20 different Al tools,
including well-known ones like ChatGPT and Dupla.ai.

Human participants: University students participated alongside the Al systems. They
completed the same PIC-A tasks, allowing for a direct comparison of human and Al
creativity.

Impact of Al on student writing: The researchers assessed student writing abilities in
two phases: Pre-test: Students completed the PIC-A tasks without any assistance from
Al tools. This established a baseline for their writing skills; Post-test: Students tackled the
PIC-A tasks again, but this time, they were allowed to use ChatGPT to brainstorm ideas
and improve their writing.

Analysis: The authors compared the creative outputs from the Al systems and the
human participants on the PIC-A test. They also analysed how using ChatGPT in the post-
test impacted student writing compared to the pre-test results.
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Lessons learned

Al's strengths:

-The study demonstrated Al's prowess in idea generation and its ability to enhance
writing quality.

-Its effectiveness was particularly noticeable in tasks requiring practical solutions or
applications.

Human vs. Al creativity:
- Both Al and humans demonstrated specific strengths in creativity.
- Al systems excel when processing and utilising vast amounts of data.

- Humans proved superior in navigating abstract concepts, imaginative thinking, and
handling scenarios that are more theoretical.

Al as a tool for students:

- Utilising ChatGPT resulted in a significant improvement in the writing abilities of the
student participants.

- This suggests the potential value of Al as a supportive tool capable of idea generation
and assistance within writing tasks.

Al-Human Collaboration:

- To successfully and responsibly integrate Al into educational settings, emphasis must
be placed on developing students' critical thinking skills and judgement.

- This highlights the need for a collaborative model where Al serves as a powerful tool
under human guidance and direction, rather than replacing human creativity.
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Katnyopia 3: Teyvnty Nompoolvn ylx THV UVTOOTHPEN Kol TNV

IKAVOTNTA EKTTASEVTIKOV Kal @ortnTov/@ortnTpuay

MeAétn Mepimtwong 14: AmokaAVvmtovtag Tov avtiktumo Twv chatbot
TEYVNTIIGC VONHOGUVIIG otV  TPLTofadHx  exkTaidevon: AMOPel Twv

gortntowv/@ortnTpLav

General information

Bjelland, Camilla & Ludvigsen, Kristine & Mogelvang, Anja. (2024). Unveiling the impact
of Al chatbots on higher education: Insights from students. Proceedings of INTED2024
Conference 4th-6th March 2024, Valencia, Spain.
https://www.researchgate.net/publication/378942626_Unveiling_the_impact_of_Al_chat
bots_on_higher_education_Ilnsights_from_students

University/ HEI: Western Norway University of Applied Sciences (HVL), in Norway
Course and subject domain: Institutional-wide research, not on specific course

Aim: Explore the extent of students' engagement with Al chatbots in higher education
and investigate students' use and perception of Al chatbots in higher education

Target group: 2822 HVL students

Al tool used: ChatGPT-3.5

A detailed description of what happened: To investigate the students' attitudes, and
use of Al and Al chatbots to support teaching and learning in HE, an anonymous survey
was conducted with closed-ended and open-ended questions, based on a previous
survey on student Al usage in Norway. The survey was conducted digitally at one of the
major university colleges in Norway and was available throughout September 2023, on
the learning platform, info boards, campus posters, and on various social media. Using
the SurveyXact programme, 2822 students participated. The data collection followed the
regulation of the General Data Protection Regulation (GDPR). The participants were
informed of the purpose of the study, that their participation was voluntary, and that no
personal sensitive, nor identifiable data was collected.

Results revealed three main areas of interest: Al as feedback or academic writing
assistant, Al as personalisation and adaptation mechanism and Al as a matter of ethical
consideration. Students employ Al-chatbots as guides throughout their writing
processes. This includes the initial stages of idea generation, problem formulation,
outlining and structuring, as well as feedback on form and content during the process,
and language correction in the editing phase. Also, students use Al-chatbots as learning
partners and teaching assistants, especially for simpler explanations of complex topics to
align with their pre-understanding.

Implications for practice

Use of Al chatbots in educational settings requires digital competence among educators
as well as students. This competence involves a combination of technical, pedagogical,
and didactic skills, as well as knowledge related to the content and methods of the
subjects and ethical and responsible use. In addition, educators' digital competence is
linked to developing students' digital competence. To enhance competence and
contribute to the development of pedagogical practices related to the use of Al chatbots
in teaching and learning, a research-oriented approach is recommended. This involves
systematically developing and testing activities, investigating them using various
methods, and sharing and discussing experiences within a collegial community.

Description of case

Lessons learned
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MeAétn MepimTwong 15: Atgepedvion Tov SUVAHLIKOV TG TEXVITIG VON|HOGUVNG
0TIV QVTIHETWOTLON TASAYWYIK®V TPOKANGEWV Kot oTn PeAtiwon Tng
MoLOTNTAG TG OHASIKIC Epyaciag otV TPLTORAOHIX ekTTaidsvon

General information

Sarkheyli, A. (2023). Exploring the Potential of Artificial Intelligence in Addressing
Pedagogical Challenges and Improving Group Work Quality in Higher Education. Proc.
of the 4th International Conference on Electrical, Communication and Computer
Engineering (ICECCE) 30-31 December 2023, Dubai, UAE.
https://doi.org/10.1109/ICECCE61019.2023.10442360

University/ HEI: School of Information and Engineering, Dalarna University, Sweden
Course and subject domain: No specific, HEI-wide

Aim: Demonstrate the immense potential of Al in improving the quality of group work in
higher education institutions

Target group: HEI teachers and students

Description of case

Al tool used: None specific, only Al as a generic framework to support collaborative and
group-work among students and teachers. The researchers proposed ITS, ALP, XR,
chatbots and Virtual Assistants, AGS, NLP, DA-LA.

A detailed description of what happened: In this study, various models were examined
in order to propose a framework of Al-based group work in HEIs. Students group-work
models, IS, Al, BCN TPB were presented accordingly.

Lessons learned

A model based on Al has been proposed to improve collaborative learning, techniques,
methods, and assessment tools. The model emphasises how the TPB, one of the IS
theories, can be employed in Al-driven group work in higher education, enabling the
monitoring, comparison, and management of group activities.

Implications for practice

Al-based tools can enhance collaboration, communication, problem-solving abilities, and
learning outcomes, thereby preparing students for the collaborative demands of the
modern workforce. However, ethical apprehensions such as data privacy and bias must
be addressed.
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MeAétn Mepimrtwong 16: TXeSHOMOC EKTASEVTIKWVY SWHATIOV aMOSpacng He
YEVETIKN TEXVNTH vonHooLvn: 'Eva MAaiolo kat 08nyo¢ My avikng mMpoTpoTG
ChatGPT

General information

Fotaris, P., Mastoras, T., and lameras, P. (2017). Designing Educational Escape Rooms with
Generative Al: A Framework and ChatGPT Prompt Engineering Guide. Vol. 17 No. 1 (2023):
Proceedings of the 17th European Conference on Games Based Learning.
https://doi.org/10.34190/ecgbl.17.11870

University/ HEI: University of Macedonia, Thessaloniki, Greece
Course and subject domain: No specific course or domain, applies to all

Aim: To explore the dynamic synergy between Room2Educ8, a framework rooted in
Design Thinking principles, and the publicly accessible Al tool ChatGPT.

Target group: First-year undergraduate chemistry students

Description of case

Al tool used: ChatGPT

A detailed description of what happened: This study delves into a deliberate
exploration of how ChatGPT's functionalities can be strategically harnessed during the
development of EERs to offer time-saving, idea-generating, and customisable assistance,
thus allowing designers to create more engaging and effective educational escape
rooms. This is accomplished through the integration of Room2Educ8, a user-centred
conceptual framework that derives its foundation from design thinking principles.
Notably, Room2Educ8 offers a versatile structure that can be flexibly tailored to various
subjects, learning goals, and class sizes. The core focus of this article revolves around a
description of each stage of Room2Educ8, subsequently enabling straightforward
application, followed by the provision of specialised prompts designed for employment
alongside ChatGPT. These prompts are curated to elicit content generation
corresponding to each unique stage encapsulated within the Room2Educ8 framework,
including learner personas, learning objectives, S.M.A.R.T. goals, stories, puzzles, clues,
hints, game rules and instructions, briefing and debriefing scripts, surveys, interview
guestions, and evaluation plans.

Lessons learned

To ensure ChatGPT's ability to assist in the creation of an EER, a set of prompts was
crafted, aligning with each phase of the Room2Educ8 framework. The Al-generated
responses informed the design of a digital EER about the periodic table of elements,
specifically designed to captivate the interest of first-year undergraduate chemistry
students. Presented below are a few selected prompts that were employed during the
Contextualise and Design stages, presented in this study. All prompts were crafted
following a foundational set of prompt engineering principles. Foremost among them
was the emphasis on clarity and specificity, ensuring that each instruction was initiated
with a clear and precise directive. To personalise responses, the persona of an EER
designer was designated for ChatGPT to embody, tailoring its interactions accordingly.
Furthermore, maintaining alignment with the EER's learning objectives was essential to
ensure that the prompts effectively supported the educational goals. The active use of
feedback loops allowed for prompt refinement, resulting in iterative improvements.
Contextual clarity was incorporated when needed to guide the Al's output effectively.
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Additionally, real-life scenarios were utilised for certain prompts, grounding them in
practical and relatable situations.

Room2Educ8 simplifies the process of aligning learning objectives with puzzles and
narratives, resulting in a cohesive and immersive interactive story that enhances learning
experiences. The decision to integrate this framework with ChatGPT stemmed from the
goal of making EER design more accessible to educators, especially those lacking prior
experience with escape room formats or facing time constraints. ChatGPT's user-friendly
interface requires no specialised technical skills, ensuring educators with varying levels
of tech proficiency can benefit. Additionally, ChatGPT's quick content generation reduces
the time educators spend on content creation, allowing them to focus on essential
aspects of teaching and learning. The included prompt engineering principles provide a
valuable reference for crafting effective prompts, while the sample prompts can be easily
adapted to various subjects, significantly improving the efficiency and effectiveness of
the EER development process.

Implications for practice
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MeAétn Iepimtowong 17: Avvatotnteg TNG TEXVNTHG VONHOOUVNG OTHV
ekmaidevon - Afloddynon tov poiov twv chatbot teyvntmmc vonuoovvnc wg
H£00V EMKOLVOVIXG 6TV TPLTORAOHIX eKTTaiSsvon

General information

Slepankova, M. (2021). Possibilities of Artificial Intelligence in Education An Assessment of
the role of Al chatbots as a communication medium in higher education. Master Thesis,
Linnaeus University. https://doi.org/10.1109/ICECCE61019.2023.10442360

University/ HEI: Linnaeus University, Sweden
Course and subject domain: No specific

Aim: Investigate the factors that influence the acceptability of Al chatbots by university
students in HE which might point subsequently to the lack of usage. The study also
suggests the most appropriate communication areas of Al chatbot application in HE
suggested by students. The thesis utilises the Unified Theory of Acceptance and Use of
Technology 2 (UTAUT2) model to find the predictors of Al chatbots acceptability in HEIs.

Target group: Students

Description of case
Al tool used: No specific

A detailed description of what happened: A mixed-mode survey-research among
students.

Lessons learned

Non-judgmental expectancy, Performmance expectancy, and Effort expectancy have been
concluded as the main predictors of acceptability. These constructs can positively
influence the Al chatbot acceptability by providing an easy-to-use, unbiased, 24/7
available solution for simple educational, informative, and assistance tasks. Further, fast
information provision positively impacts students' inner well-being by eliminating
negative feelings associated with waiting. Students suggested that most possible
applications of Al chatbots are in communication areas concerning recap of course
material, study material recommendation and exam and requirements information.

Implications for practice

This master’'s thesis can then be used as a base for the framework for Al chatbot
application in HE, part of the digital strategy proposal of some universities or
policymakers, or as an inspiration for proof of concept to justify if the concept has
practical potential. For instance, the study could be used when an educational institution
decides to implement rule-based or Al-based chatbots, alternatively, whether the Al
designers would like to address specific consumers' intent, such as not being judged.
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MeAétn Iepimtwong 18: To ChatGPT (GPT-3.5) w¢ Bondntikd gpyadeio oc
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General information

Hultgren, C., Lindkvist, C. A, Ozenci, C. A. V., Curbo, C. A. V. S. (2023). ChatGPT (GPT-3.5) as
an assistant tool in microbial pathogenesis studies in Sweden: a cross-sectional
comparative study. Journal of Educational Evaluation for Health Professions, 20, 32.
https://doi.org/10.3352/jeehp.2023.20.32

University/ HEI: Division of Clinical Microbiology, Department of Laboratory Medicine,
ANA Futura, Karolinska Institutet, Huddinge, Sweden

Course and subject domain: Microbial pathogenesis for dental students

Aim: To compare the ability of GPT-3.5 and teachers to answer guestions from dental
students and construct detailed intended learning outcomes.

Target group: Students during their third semester at Karolinska Institutet, Sweden in
September 2022.

Description of case
Al tool used: ChatGPT 3.5

A detailed description of what happened: The questions from the students and replies
from the teachers were obtained from an online discussion forum during the course. The
teachers were at the time unaware that their answers would be used in the current study.
The same questions were administered to GPT-3.5 in May 2023. The 7 different intended
learning outcomes were individually supplied to GPT-3.5, with a prompt to create new
detailed intended learning outcomes for each individual intended learning outcome. The
intended learning outcomes created by GPT-3.5 were subsequently compared to the
detailed intended learning outcomes created for the course in 2022 by teachers. The
guestions were asked by 22 dental students who took the course on microbial
pathogenesis in September 2022. The questions were mainly of the second-order
category. One teacher replied to all questions initially, and 2 other teachers
retrospectively reviewed the initial teacher's responses during March/April 2023. There
were 7 intended learning outcomes in the microbial pathogenesis course. There were no
exclusion criteria; thus, all questions and intended learning outcomes were included. The
same questions and intended learning outcomes were asked to GPT-3.5 in May 2023.

Lessons learned

GPT-3.5 had the ability to interpret questions from students and give concise and correct
facts in response, and in most of the replies (73%), the answers were longer than the
teacher’s reply. Furthermore, GPT-3.5 was able to construct detailed intended learning
outcomes although these were very extensive and, in some cases, even misleading.

Implications for practice

GPT-3.5's knowledge, interpretation, and ability to answer students’ questions in
microbiology were found to be comparable to those of a teacher. However, GPT-3.5 is
hampered by its instructions to be pleasant to the reader and it requires knowledge to
really know if a given answer is correct. GPT-3.5 lacks knowledge in constructing detailed
intended learning outcomes, but has the potential to become a useful tool to assist in
teaching and education in general.
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MeAétn Mepimtwong 19: Ymoot)piln TNG OLVEPYATIKNG SLaSiKTLAKNG
EKTALSEVOTNG OTLG PUOIKEG ETMOTIMEG ME £EVav HeTABLBAOLHMO KAl SLAHOPP®OLHO
GUVOMIANTIKO TTPAKTOPX

General information

Reference/Source: Araujo, A. De, Papadopoulos, P. M., McKenney, S., & Jong, T. De. (2023).
Supporting Collaborative Online Science Education with a Transferable and Configurable
Conversational Agent. Computer-Supported Collaborative Learning Conference, CSCL,
2023-June, 416-419. https://doi.org/10.22318/cscl2023.469853

Institution: University of Twente (Netherlands)
Course/Subject: Science, photosynthesis

Aim: To develop and pilot a transferable and configurable conversational agent (Clair)
designed to facilitate productive talk in collaborative online learning environments.

Target group: Students in pairs within collaborative online learning settings (Al
developed to support students learning process)

Description of case

Overview: Researchers designed a conversational agent named Clair to foster
productive talk in collaborative online learning environments. Clair is intended to be
transferable to different topics and languages and allow for a degree of teacher
configuration.

Intervention: The pilot study used a within-subjects experiment. Students worked in
pairs on a Go-Lab activity about photosynthesis. After an initial phase without Clair, dyads
were assigned to 'control' or 'treatment' groups, with the treatment group receiving
Clair's interventions.

Clair's design: Clair used talk moves (e.g., Add-on, Rephrasing, Expand Reasoning) to
stimulate discussion based on a combination of dialogue variables (focus, intent, topic
similarity, etc.) and fuzzy logic rules.

Lessons learned

Limited impact: While Clair showed some potential in increasing explicit reasoning and
decreasing participation imbalance, the overall effect wasn't statistically significant.

Design issues: Clair's interventions were perceived as repetitive and robotic. The
triggering mechanisms and rules could be improved.

Unrealistic expectations: Students expected Clair to provide more direct content
support, which isn't its intended function.

Key takeaways: Designing an effective conversational agent for collaborative learning is
complex. Future iterations should focus on more nuanced interventions, better rule
design, and managing student expectations about the CA's capabilities.

Implications for practice

Practitioners must explicitly define the Al's role as a social facilitator rather than a content
expert, while diversifying its "talk moves" to prevent student disengagement from
repetitive or robotic interactions.
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MeAétn Mepimtwong 20: EEepeiviion véwv oplwv 6TV ekTraidsvon Pe T Xp1ion
avOpWMOESWV POHTIOT — ML HEALTY) TMEPITTTWONG Yl TNV KOAWVOTOMIQ HE
EMIKEVTPO TOV aoOV] TNV PN@LAKY] EKTTAiSEVON 6TOV TOMEX TNG VYELAG

General information

Reference/Source: Connolly, C., Walsh, J. C,, Worlikar, H., Ryan, L., Murray, A, O'Connor, S.,
Kelly, 3., Coleman, S., Vyas Vadhira, V., Newell, E., & O'Keeffe, D. T. (2022). Exploring new
frontiers of education using humanoid robots — A case study of patient centred
innovation in Digital Health Education. Irish Educational Studies, 4I1(1), 107-115.
https://doi.org/10.1080/03323315.2021.2022514

University/HE institution: University Hospital Galway

Course and subject domain: digital health education; specifically, self-management of
hypoglycaemia in people with type 1 diabetes. The case study explored how humanoid
robots could be used to enhance the education of patients on managing their condition.

Aim: to evaluate the effectiveness of humanoid robots in enhancing the education
provided to patients with type 1 diabetes regarding the self-management of
hypoglycaemia. The study aimed to investigate whether the use of humanoid robots can
provide a more engaging and effective way of educating patients in the management of
their condition, compared to traditional educational approaches.

Target group: patients with type 1 diabetes. The purpose of the study was to investigate
the use of humanoid robots as a tool to enhance the education provided to these
patients on the self-management of hypoglycaemia.

Description of case

Al tool used: DAVE is a humanoid robot that was used as a tool in the case study. It was
programmed with an Al-based audio-visual interactive framework that was capable of
visually recognising human features and beginning an interaction with the patient
through the patient's audio feedback to questions.

https://www.youtube.com/watch?v=YFpgdplLAGgA

https://emea.softbankrobotics.com/

A detailed description of what happened: The robot was used to deliver an interactive
Q&A session format that explained aspects of diabetes disease and condition
management, with particular emphasis on the self-management of hypoglycaemia.

Lessons learned

Participants reported feeling engaged and satisfied with the effectiveness of the
education delivered through DAVE. However, the study identified challenges in ensuring
the digital literacy of participants, collecting feedback data in a meaningful way, and
designing appropriate pedagogical considerations for robot teaching.

Implications for practice

The study concluded that the use of DAVE could be a successful tool in facilitating
knowledge transfer and engaging patients in the learning process. Recommendations
for future applications include stakeholder engagement in design and development and
extending the results in larger-scale trials.
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MeAétn Hepimrwong 21: Elcaywyn 6Ti¢ aviiAPei Tmv @ortnTov/@ortnTplov:
Aepeivion ™G XPNOTIKOTNTAG EPYAAELWV TEXVNTIG VONMOGUVNG OTNV
pAavdkn TpLtofadpLa ekmaidsvomn oto MavemotiHio Tov Limerick

General information

Reference/Source: Irfan, M., Murray, L. I. A. M., & Ali, S. (2023). Insights into Student
Perceptions: Investigating Artificial Intelligence (Al) Tool Usability in Irish Higher
Education at the University of Limerick. Global Digital & Print Media Review, VI, 48-63.
https://dx.doi.org/10.31703/gdpmr.2023(VI-11).05

University/HE institution: University of Limerick
Course and subject domain: N/A

Aim: To provide valuable insights into student perceptions of Al utilities in education
using a quantitative methodological approach.

Target group: Diverse set of students from different departments and faculties at the
University of Limerick, Republic of Ireland

Description of case

Al tool used: ChatGPT https://chat.openai.com/

A detailed description of what happened: The study investigated students' perceptions
and experiences with the ChatGPT Al tool integrated into the educational context at the
University of Limerick using a quantitative research approach. The researchers
formulated research questions, designed a survey questionnaire, and collected data from
a sample of 120 students.

Lessons learned

The participants of the study had various perceptions and experiences with the ChatGPT
Al tool. The perceived benefits of the tool include improving productivity and efficiency,
while potential concerns include ethical and privacy issues.

Implications for practice

The study concludes that the study provided a comprehensive understanding of
students' perception of Al utilities in education, contributing significantly to the
application of Al utilities in the educational context.
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MeAétn Iepimtwong 22: Evowpatwon twv chatbots oty ekmaidsvon:
MAnpo@opie¢ oamé To Movtédo Ikavomoinong AAAnAemiSpaong Chatbot-
AvOpwrog (CHISM)

General information

Reference/Source: Belda-Medina, J., & Kokogkova, V. (2023). Integrating chatbots in
education: insights from the Chatbot-Human Interaction Satisfaction Model (CHISM).
International Journal of Educational Technology in Higher Education, 20(1).
https://doi.org/10.1186/s41239-023-00432-3

Institutions: University of Alicante, Spain (public, large) and University of West Bohemia,
Czech Republic (public)

Course/Subject: Applied Linguistics courses within Teacher Education programs
Aim:

- To explore teacher candidates' understanding and perceptions of App-Integrated
Chatbots (AICs) for language learning.

- To assess AIC effectiveness in supporting language education.

Target group: College students enrolled as English language teacher candidates.

Description of case

Overview:

-Intervention: Participants interacted with four AICs (Mondly, Andy, John Bot, Buddy.ai)
over one month. Selection prioritised AICs with diverse features like varied language
levels and tech integration.

-Evaluation:
- Pre/post surveys for prior knowledge and post-interaction satisfaction.

- Chatbot-Human Interaction Satisfaction Model (CHISM) to assess linguistic elements,
design, and user experience.

- Qualitative analysis of student reports for insights on AIC benefits and drawbacks.

Lessons learned

AIC potential:

- Can offer immediate feedback and a supportive learning environment.
- Need improvement in speech technologies (recognition and synthesis).
- Must better adapt to different learner proficiency levels.

Design significance: User-friendly interfaces, multimedia, and the potential of emerging
tech (AR/VR) are crucial for engagement.

CHISM's value: The model provides a comprehensive framework for AIC assessment
within language learning contexts.

Implications for practice

Personalisation is key: AlICs need to tailor experiences more effectively to sustain learner
interest.
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MeAétn Mepimrwong 23: Epmelpieg amd tn xpNon &vog MPocapHOCTIKOU
€VELOUGC  OVOTNHOTOS Yl T PeAtimon T™C  amédoong Twv
eortNT@WV/@oLTNTPLOV 0t SladikTvakd HabHata: Hla MEAETY TEPITTTWONG OF
Habfuata Owkovodik@wy kat Emyeipnoswv

General information

Reference/Source: Guerrero-Roldan, A. E., Rodriguez-Gonzalez, M. E., Baferes, D., Elasri-
Ejjaberi, A., & Cortadas, P. (2021). Experiences in the use of an adaptive intelligent system
to enhance online learners’ performance: a case study in Economics and Business
courses. International Journal of Educational Technology in Higher Education, 18(1).
https://doi.org/10.1186/s41239-021-00271-0

Institution: Universitat Oberta de Catalunya, Spain (fully online, public institution).

Course/subject: Two first-year courses in the BSc of Economics and Business program:
Introduction to Enterprise and Markets and Behavior

Aim: Researchers are developing an Early Warning System (EWS) called the Learning
Intelligent System (LIS) to address the issue of student dropout and improve overall
performance in online courses.

Target group: Undergraduate students enrolled in the specified courses.

Description of case

Overview:

- Problem: Universities, especially ones that are fully online, often see students struggle
and drop out of courses. This can happen for many reasons — maybe the student is new
and overwhelmed, or the workload is unexpectedly heavy.

- Possible solution: The Universitat Oberta de Catalunya in Spain is developing a special
computer system called the Learning Intelligent System (LIS) to address this problem.
The LIS is designed to help students stay on track and succeed in their courses.

- How LIS Works:

- It watches how students are doing throughout the course.

- It uses past student data to predict if someone might be struggling.

- It shows students and teachers how things are going with a simple "traffic light" system.
- It sends personalised messages to students who may need some extra help.

Research:

- Researchers tested the LIS in two economics courses over two semesters.

- Researchers compared students' grades and how many dropped out when the LIS was
used to a semester when it wasn't.

- Researchers also asked students what they thought of the LIS system in a survey.
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Lessons learned

Performance impact:

- The LIS system can improve student outcomes: The data demonstrates that the LIS is
associated with improved grades and reduced dropout rates, suggesting the system's
potential to positively impact student success.

- Early intervention is crucial: The strong link between early learning activity (ALA)
performance and overall course success highlights the importance of timely feedback
and support — areas where the LIS system excels.

Student perception:

- Students value the LIS system: The positive student feedback indicates that learners
perceive the LIS as effective, useful, and supportive of their learning process.

- Younger learners may derive greater benefit: The LIS system seems especially well-
received by younger learners, possibly due to its role in aiding self-regulation and
managing the demands of online learning.

Benefits for Teachers:

- The LISaugments teacher support: The system's data-driven insights enhance teachers'
ability to identify struggling students early on. This allows for more proactive and focused
interventions to keep students on track.

Implications for practice

Universities should use early data to provide students with “traffic light” progress visuals
and personalised messages, as this simple feedback helps them stay on track and
reduces the risk of dropping out.
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Katnyopia 4: HOkEC MTUXEG KA TMOALTIKEG EMTMTWOELS TG TeYvnTC
Nonpuoaouvng
MeAétn Mepimrtwong 24: O ANTIKTYIIOX THEX TEXNHTHEX NOHMOXYNHX XTHN

EKITAIAEYZXH: IXOPPOIIIA METAZY TQN EZEAIZEQN KAI TQN HOIKQN IITYXQN
XXETIKA ME TA ANOPQIIINA AIKAIQMATA

General information

Stosic, L., & Jankovic, A. (2023). The Impact of Artificial Intelligence (Al) on Education -
Balancing Advancements and Ethical Considerations on Human Rights. Law - Theory
and Practice, 40(4), 58-72. https://casopis.pravni-
fakultet.edu.rs/index.php/Itp/article/view/763/667

This study explores the increasing influence of Al in the educational sector. It delves into
both the advantages and ethical concerns associated with Al technologies, particularly
focusing on models like Generative Pre-trained Transformer (GPT).

The research examines the implementation of Al in education, highlighting its potential
to enhance learning experiences and improve the acquisition of knowledge. It also
discusses the challenges posed by Al, such as issues related to transparency, ethics, and
the protection of human rights.

Description of case

The primary purpose of the study is to provide a comprehensive overview of how Al can
be integrated into educational practices while addressing the associated ethical
dilemmas. The target groups for this study include educators, policymakers, Al
developers, and human rights advocates.

Ethical Considerations: There are significant concerns regarding the ethical use of Al in
education, particularly in maintaining transparency and protecting user data. The
potential for Al to infringe on human rights, including issues of bias and fairness, is
examined.

Challenges: The study highlights the need for robust ethical guidelines and legal
frameworks to govern the use of Al in education.

It underscores the importance of involving multiple stakeholders in developing these
frameworks to ensure they are comprehensive and inclusive.

Lessons learned

Benefits of Al in Education: Al can personalise learning experiences, making education
more accessible and tailored to individual needs. Tools like GPT can assist in teaching
complex subjects, providing students with interactive learning opportunities.

Implications for practice

The study concludes that while Al holds great promise for transforming education, it
must be implemented with careful consideration of ethical standards and human rights.
The implications for practice include the need for ongoing training for educators in Al
technologies, the development of clear ethical guidelines, and the establishment of
regulatory bodies to oversee Al use in education.

This research provides valuable insights into the dual nature of Al in education—its
potential to revolutionise learning and the ethical challenges it poses.
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MeAétn MepimTwong 25: Tvotaocseig tng ENAI oxetikd Me v n0wkn xp1jon t™g
TEYVNTIIC VONHOOVVNG 6TV EKTTai8sgvom

General information

Reference/Source: Foltynek, T. Bjelobaba, S, Glendinning, |. et al. (2023) ENAI
Recommendations on the ethical use of Artificial Intelligence in Education. Int J Educ
Integr, 19(12). https://doi.org/10.1007/s40979-023-00133-4

The European Network for Academic Integrity is an association gathering educational
institutions and individuals interested in maintaining and promoting academic integrity.

Description of case

Al tools are constantly being released into the public domain. As with all new
technological innovations, this brings a range of opportunities and challenges for
education: primarily for educators and learners. There is an increasing interest in the
academic community and beyond to use Al in Education (AIED) to generate content.
This presents opportunities and challenges for academic and research integrity.

ENAI presents a set of recommendations with the aim of supporting academics,
researchers and other educational stakeholders, including students’ organisations, on
the ethical use of Al tools. The recommendations focus on the importance of equipping
stakeholders with the skills and knowledge to use Al tools ethically and the need to
develop and implement relevant educational policies addressing the opportunities and
challenges posed by AIED.

Lessons learned

properly acknowledged. Consequently, when an Al tool is used, it should be
acknowledged. The acknowledgement may be done in different ways, according to the
context, the institutional policies or other requirements. When possible, the input given
to the Al tool should be specified.

Appropriate use of services, sources, and tools that only influence the form is generally
acceptable (e.g. proof-readers, proofreading tools, spelling checkers, thesaurus).

An Al tool cannot be listed as a co-author in a publication as it cannot take responsibility
for the content and findings reported. The person (human being or legal entity) is always
accountable for the content, whether or not it was generated by Al (see COPE Guidelines
for Authorship and Al by Levene 2023).

The outputs of Al tools can include biassed, inaccurate, or incorrect content that users
should be aware of. This may be caused by bias in training data, algorithmes, filters, etc.

It is important to include information about Al in education for all students and in
training for teachers. If students do not have the opportunity to learn about the ethical
use of Al, they will be more susceptible to engaging in inappropriate use of Al, which may
constitute academic misconduct.

Students should be included and educated on the following:

The purpose of all activities related to learning and assessment and why they should
develop (e.g. write) their individual/group work assignments.

How to develop their ethical writing and content production skills.
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Teachers should receive training on ethical use of Al including development of relevant
learning outcomes, learning activities, and assessment strategies.

National guidance and institutional-level policies should be developed and/or reframed
to include Al. National guidance should provide overarching advice on what institutions
should include in their policies.

Implications for practice

Institutional policies should:

Define default rules on when and how the students, teachers, researchers and other
educational stakeholders are allowed to use different kinds of Al tools. There should be
space for specific rules at course level. The policy and the rules should be clearly
communicated to all stakeholders.

Guide the users on how to correctly and transparently acknowledge the use of Al tools in
an assignment, dissertation, thesis, paper, article, book chapter, computer programme,
graphic, artwork and other types of artefact.
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MeAétn Megpimtwong 26: Oa emtuxet to ChatGPT ota Swadiktvakd teoT;
IIpocapHoyl] MHLAC OTPATNYIKNG OELOAOYNONG OTNV EMOYY) THG YEVETIKIG
TEYVN TG VONHOGUVNG

General information

Reference/Source: Raftery, D. (2023). Will ChatGPT pass the online quizzes? Adapting an
assessment strategy in the age of generative Al. Irish Journal of Technology Enhanced
Learning, 7(1). https://doi.org/10.22554/ijtel.v7il.114

University/HE institution: South East Technological University

Course and subject domain: Quantitative techniques modules for first-year business
students.

Aim: To investigate the accuracy of using ChatGPT to answer online quiz questions and
explore students' attitudes and experiences with online quizzes.

Target group: First-year business students who are taking quantitative techniques
modules

Description of case

Al tool used: ChatGPT versions 3.5 and 4 : https://chat.openai.com/

A detailed description of what happened: Researchers copied and pasted each
guestion from the quizzes into ChatGPT, and then pasted the response back into the
virtual learning environment (VLE). This was done initially for each of the quizzes using
ChatGPT-3.5 and then later with updated versions of ChatGPT.

Lessons learned

ChatGPT has the potential to answer multiple-choice questions, attaining correct
answers on

average for 50% of the attempted questions using ChatGPT-4 compared to 43% with
ChatGPT-3.5.

Implications for practice

Future research is recommended to focus on improving ChatGPT's reliability and
accuracy while maintaining the academic integrity of students.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn TIg atmoyelg TNG Eupwaikng ‘Evwong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the Europeantrmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.



https://doi.org/10.22554/ijtel.v7i1.114
https://chat.openai.com/

INFINITE

Al'in Higher Education

MeAétn Mepimtwong 27: O poAog TG TEYXVNTIHG VONHOGUVIG 0T SLIaHOp@woT)
TOV TOMiOV TNG TPLTORAOHIXG ekTaidevong otnv Evpwm: EmMmtwoeslg otnv
TMOALTIKY] KAl KATEVOLVTNPLES YPAHMEG ME éH@acT) otV IpAavdia

General information

Reference/Source: Irfan, M., Murray, L., & Ali, S. (2023). The Role of Al in Shaping Europe's
Higher Education Landscape: Policy Implications and Guidelines with a Focus on Ireland.
Research Journal of Social Sciences and Economics Review, 4(2), 231-243.
https://ojs.risser.org.pk/index.php/risser/article/view/646

University/HE institution: University of Limerick

Course and subject domain: History, Music and Dance, Law, Politics and Public
Administration, Modern Languages and Applied Linguistics, English Literature,
Journalism, Mass Communication and Technical Communication, Sociology, and
Administrative Staff.

Aim: To investigate the policy considerations for integrating Artificial Intelligence (Al)
across various academic departments at the University of Limerick.

Target group: Academic and administrative staff across diverse departments at the
University of Limerick

Description of case

Al tool used: N/A - This study applied to real students via questionnaires

A detailed description of what happened: Participants were provided with an open-
ended questionnaire that asked for their views on Al integration and solicited
recommendations on key policy considerations for dealing with the ethical and social
implications of Al usage.

Lessons learned

The findings suggest a collective need for comprehensive Al ethics frameworks,
transparent and accountable Al algorithms, robust data protection measures, and
rigorous interdisciplinary dialogue to chart out the unique implications of Al for different
subject domains in HE.

Implications for practice

Future research which examines the complexity and diversity of Al adoption and
implementation within and across different institutions of higher learning is needed. The
aim should be to foster a culture of interdisciplinary inquiry into the specific applications
of Al in the context of diverse academic domains.
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MeAétn llepimrtwong 28: EEaToMikevHévny MAONOoN otnv eKMaidsvon Twv
ekTodevtikwv: MMAaioo Kot KatevOLVVTIPLEG YPAMMECG

General information

Reference/Source: Alisauskiene, S., Gudjénsdottir, H., Kristinsdoéttir, J. V., Connolly, T.,
O'Mahony, C,, Lee, L, .. & Wozniczka, A. K. (2020). Personalised learning within teacher
education: A framework and guidelines. https://hdl.handle.net/10468/11841

University/HE institution: University College Cork
Course and subject domain: N/A

Aim: To introduce a framework of personalised learning within teacher education, which
will support teachers to implement personalised learning in their classrooms.

Target group: Teachers and teacher educators.

Description of case

Al tool used: N/A - This is a personalised learning article.

A detailed description of what happened: A workshop in Iceland where participants
were grouped into ten groups and given rotating roles to map out personal resources
and funds of knowledge each participant brought into the group. The study also
provided a framework for personalised learning within teacher education that included
a variety of methods, such as Walk & Talk and personalised project work.

Lessons learned

Different groups of participants can use the personalised learning framework to support
their understanding and evaluation of their practice but the success of personalised
learning depends on the context, quality of the dialogue, and the willingness of
individuals to engage with the framework.

Implications for practice

The study highlights the importance of personalised learning in teacher education and
offers multiple methods and strategies for implementing it effectively.
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MeAétn Mepimtwong 29: F'evetikn TEXVNTY VONHO0oUV): EMITT®Woelg kot okéPerg
YW TNV MPAKTLKT) TG TPLTOPLAOMLXG EKTTaiSEVON G

General information

Reference/Source: Farrelly, T., & Baker, N. (2023). Generative artificial intelligence:
Implications and considerations for higher education practice. Education Sciences, 13(11),
109. https://doi.org/10.3390/educscil3111109

University/HE institution: Munster Technological University
Course and subject domain: N/A

Aim: To explore the potential impact of generative artificial intelligence on international
students and provide recommendations and strategies for educators and policymakers
to prioritise ethical Al usage and cultivate Al literacy.

Target group: Primarily educators, policymakers, and institutions in Western HE who
work with international students and those for whom English is an additional language.

Description of case

Al tool used: N/A
Ng et al.'s Al literacy framework:

https://doi.org/10.1016/j.caeai.2021.100041

Hillier's Al literacy framework:

https://teche.mqg.edu.au/2023/03/a-proposed-ai-literacy-framework/

A detailed description of what happened: A comprehensive review of academic
articles, books, and reports focused on the use of Al in HE, analysing the opportunities
and challenges of integrating Al approaches in the classroom, and identifying potential
solutions to ensure ethical and inclusive Al practices.

Lessons learned

The case study shows that instead of trying to “catch” students using Al with unreliable
tools, universities should teach Al literacy and use the technology as a support tool to
help international students overcome language barriers.

Implications for practice

The study highlights the potential benefits and limitations of current Al approaches in
the classroom, including the ethical implications, linguistic, and cultural contexts. It is
recommended that future research should prioritise promoting Al literacy, developing
ethical Al guidelines and policies, and identifying and addressing biases in Al algorithms
and models for equitable and responsible Al practices in higher education institutions.

Me n xpnuatoddétnon Tng Eupwtraikrg ‘Evwong. Or ammdyeig Kal o1 yVWHPES TToU
SlaTUTTWVOVTaIl EKPPAOUV ATTOKAEIOTIKA TIG ATTOWEIG TWV CUVTOKTWY Kal Ogv

QVTITTPOCWTTEUOUV KaT'avaykn TIg atmoyelg TNG Eupwaikng ‘Evwong 1 Tou EupwTraikou

EkreAeoTikoU OpyaviopoU Exmaideuong kai MoAimiopol (EACEA). H EupwTraikr ‘Evwon kai o

Co-funded-by

EACEA d¢ev pmropouUv va BewpnBoUv utreUBuvol yia TIG EKPPAJOUEVES OTTOYEIG.

the European-trmion

Ap1Budg Epyou: 2023-1-NL01-KA220-HED-000155675.



https://doi.org/10.3390/educsci13111109
https://doi.org/10.1016/j.caeai.2021.100041
https://teche.mq.edu.au/2023/03/a-proposed-ai-literacy-framework/

7~ | INFINITE

Al in Higher Education

MeAétn mepimtwong 30: To KU Leuven ev8uvap®mveL TO MPOOWTIKO Kot
tovg/Tig @ortnTég/PortTpLeg TG TPLTOPAOMLAG EKTTAISEVOTC Yia TNV VTTEVOUVY
XPNO1 TNG YEVETIKNG TEXVNTIG VOT|MOGUVTG, AQVTL VX TNV aTTayopeVEL

General information

Reference/Source: KU Leuven website:
https://www.kuleuven.be/english/education/leuvenlearninglab/support/highlighted/ge
nerative-artificial-intelligence

- As of 2022-2023, KU Leuven has over 65 000 students (bachelor, masters, PhD,
exchange, postgraduate).

- As of 2023, KU Leuven employs 15 421 people, of which 1915 tenured academic staff, 2127
postdoctoral staff, 311 teaching staff and 4989 administrative and logistic staff.

- KU Leuven is an autonomous, research-intensive and internationally oriented university
that carries out both fundamental and applied research.

- KU Leuven has decided to promote a responsible use of Generative Al (GenAl) in
education instead of banning it.

- The university is open to the use of generative Al (GenAl)-technology concerning
education and research and encourages its students, teaching staff and researchers to
handle this technology in a responsible and critical way. GenAl-tools have found their
way into the university and it is of importance that everyone understands how GenAl
works, to ensure that the academic standards are upheld and users maintain ownership
over their written text.

- The target audience: HE teaching staff, students, researchers

- There is a specific portal to provide guidance on the responsible use of GenAl in the
university: https://www.kuleuven.be/english/genai

Description of case

- Generative Artificial Intelligence (GenAl) is a type of machine learning. It's the umbrella
term for a group of algorithms that can create new content. This content can take
different formats: text, code, images, videos, and music, or a combination of all of these.
GenAl generates output in response to a query/prompt using generative models such as
Large Language Models (LLMs), relying on large datasets to achieve this. Some well-
known examples are text generators such as ChatGPT, ChatGPT's integration into
Microsoft Bing, and image generators such as DALL-E and Midjourney.

- Basic principles: Transparency about the use of GenAl depending on the type of use.
Verification of the correctness of the generated output, with attention for correct
sources. Respect for copyrighted material, personal data and confidential information
(including unprotected IP) by not importing them on platforms managed by external
parties (non-KU Leuven servers). This is only possible with explicit approval of the owners
of the copyrighted data, information or material. Responsibility for the correct usage of
GenAl (primarily as help and support) and for the output you publish (concerning
research) or submit as a student (concerning education).

- Tips and tricks for the use of GenAl: https://www.kuleuven.be/english/genai/tips
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- Guidelines per target group:
Students

https://www.kuleuven.be/english/education/student/educational-tools/generative-
artificial-intelligence

Teaching Staff
https://www.kuleuven.be/english/education/leuvenlearninglab/support/highlighted/ge
nerative-artificial-intelligence

Researchers

https://research.kuleuven.be/en/integrity-ethics/integrity/practices/genai/genAl

Reference styles when using GenAl:

https://bib.kuleuven.be/english/training-and-tutorials/citation/refering-to-genai

Lessons learned

The primary lesson from KU Leuven is that large, research-intensive universities should

embrace rather than ban GenAl, shifting the focus toward “responsible and critical use”
by all members of the academic community.

Implications for practice

The guidelines and resources offered by this case study can be taken as a model for the

use of GenAl tools in higher education (as an alternative of banning the GenAl tools).
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MeAétn Mepimtwong 31: H madsia oty TEXVNTY) VOHOGUVY w¢ MPOKAnon yla
™ Sdaokaiia otnv TPLToBAOMIA ekTaiSsvon: Mwx HEAETY) MEPITTTWONG GTO
IloAvteyveio Tov Portalegre

General information

Reference/Source: Lérias, E, Guerra, C, & Ferreira, P. (2024). Literacy in artificial
intelligence as a challenge for teaching in higher education: A case study at portalegre
polytechnic university. Information, 15(4), 205.

The present study seeks to assess the level of Al literacy and knowledge among teachers
at Portalegre Polytechnic University (PPU), aiming to identify gaps, find the main
opportunities for innovation and development, and seek the degree of relationship
between the dimensions of an Al questionnaire, as well as identifying the predictive
variables in this matter.

As a measuring instrument, a validated questionnaire based on three dimensions (Al
Literacy, Al Self-Efficacy, and Al Self-Management) was applied to a sample of 75 teachers
in the various schools of PPU. The results also demonstrate that the first dimension is
highly significant for the total dimensions, i.e., for Al Literacy, and no factor characterising
the sample is a predictor, but finding a below-average result in the learning factor
indicates a pressing need to focus on developing these skills.

Description of case

For the purposes of the study a measuring instrument was developed that builds on the
existing literature on Al literacy. The questionnaire presented is modular, is easily
applicable to professional life, meets psychometric requirements, and includes other
psychological skills besides the classic facets of Al literacy, having been tested for its
factorial structure. Therefore, the questionnaire that was applied in this study, adapted
to the Portuguese language. It consists of 29 questions, based on three dimensions—Al
Literacy, Al Self-Efficacy, and Al Self-Management—measured using a 5-point Likert
scale.

In the first dimension (Al Literacy), using and applying Al, means applying knowledge,
concepts, and applications of Al in different scenarios and implies understanding the
applications of Al and how it can affect one’s life. The second dimension (Al Self-Efficacy)
integrates the Problem Resolution factor. This means voluntary behaviour aimed at
solving problems, based on belief in the advantages of behavioural success, external
approval, and the level of control of internal and external factors. The learning factor
means understanding how Al learns and can be affected by data, that is, having a basic
understanding of how Al and machine learning work, as well as knowledge of the
implications of data quality, feedback, and one’s own data of interaction.
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Lessons learned

This study delves into the Al literacy of teachers at Portalegre Polytechnic University
(PPU), Portugal.

Al Literacy- This gauges teachers' knowledge (understanding Al functionalities),
application (using Al in various scenarios), detection (identifying Al in use), and ethical
considerations (bias, fairness, transparency), Al Self-Efficacy- This assesses teachers'
confidence in handling challenges and problems related to Al, with a specific focus on
"learning" as a sub-factor, Al Self-Management-. This evaluates teachers' ability to
manage their emotions regarding Al and their awareness of Al's influence on their daily
work.

Key Findings involve that PPU teachers show an overall average level of Al literacy,
teachers excel in using and applying Al tools and understanding the ethical implications
of Al in education, which indicates a comfort level with practical implementation and a
commendable awareness of responsible Al use.

The challenges of the study identified a knowledge gap in how Al functions and its
accessibility for educational purposes. Teachers reported lower scores in this area,
suggesting a need for training on the technical aspects of Al and how to leverage it for
teaching and learning.

The need to develop training programmes to improve teachers' understanding of Al
functionalities and its use in education emerged from the study, the necessity to
implement awareness campaigns on ethical considerations of Al in education and to
encourage teachers to explore and experiment with Al tools for teaching and learning,
as well as to conduct similar studies with students and other institutions to understand
Al literacy across academia.
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Katnyopta 5: Texvnti) NonHooUvn og €Eel8IKEVHEVA EKTTALSEVTIKA
mepiBdirovrta / epyadeia

MeAétn Mepimtwong 32: Dodona Docs - Mdfete MPoypappatiopd ywx T
Sevtepofadpia kat TpLTofAOHIX ekTTaiSsvon

General information

Reference/Source: Van Petegem, C., Maertens, R, Strijool, N., Van Renterghem, J., Van der
Jeugt, F., De Wever, B., Dawyndt, P., Mesuere, B., 2023b. Dodona: Learn to cope with a
virtual co-teacher that supports active learning. SoftwareX, 24, 101578.
https://doi.org/10.1016/].s0ftx.2023.101578

Chent University is a public research university located in Ghent, Belgium. Located in
Flanders, Ghent University is one of the largest Belgian universities, consisting of 50,000
students and 9,000 staff members.

Dodona is an Al-based tool for teachers and students of secondary and HE: 17499579
Submitted solutions, 68 267 Students, 16 738 Exercises, 1756 Schools

The tool is being developed by Jorg Van Renterghem, Charlotte Van Petegem, Niko
Strijbol, Rien Maertens, Peter Dawyndt, and Bart Mesuere from the Applied Mathematics
and Statistics department at Ghent University. The platform is completely open source:
all code is available on GitHub. At the moment, Dodona supports the programming
languages Python, JavaScript, Java, Kotlin, C#, bash, Prolog, Haskell and R. Dodona is free
to use and has more than 50 thousand registered users across many educational and
research institutions, including 15 thousand new users in 2022.

There is also scientific research related to Dodona:

https://dodona.be/nl/publications/

Description of case

Dodona (dodona.ugent.be) is a free online practice platform to learn programming. It
aims to teach students to programme in the most meaningful and effective way possible
by using different computer technologies to apply the benefits of personalised guidance
in contexts where students would otherwise only have access to classroom guidance
(e.g. lectures and tutorials) or not even direct guidance (e.g. independent work and
homework).

Dodona acts like an online co-teacher designed to give every student access to high-
quality education. The focus is on automatically improving and providing meaningful
feedback on student solutions submitted.

Teachers can create their own course, consisting of different series of exercises. They can
rely on existing courses and exercises but can also choose to get started themselves and
draw up their own exercises and teaching materials. Thanks to the built-in learning
analytics and data visualisations, it is also easy to measure student progress. Here you
will find some manuals, mainly aimed at teachers.

The Dodona learning environment contains thousands of programming exercises that
can be used to master various programming languages. All exercises are provided with
automatic feedback on correctness, speed and/or programming style. Bugs or
suggestions can always be reported via the contact form.
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Lessons learned

Dodona is an intelligent tutoring system for learning computer programming, statistics
and data science. It bridges the gap between assessment and learning by providing real-
time data and feedback to help students learn better, teachers teach better and
educational technology become more effective.

Dodona can be used as a virtual co-teacher to stimulate active learning and support
challenge-based education in open and collaborative learning environments.

Implications for practice

Practitioners should use automated platforms like Dodona as “virtual co-teachers” to
provide students with immediate, high-quality feedback during independent work while
using real-time learning analytics to identify and address commmon student struggle
points.
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MeAétn Mepimrtwong 33: AlXSIKTUAKN) KATAPTION OGXETIKA HE TNV TEXVNTH
VON MooV 6TV eKTaidsvon
General information

Reference/Source: Online training on Al in Education https//itec.kuleuven-
kulak.be/online-training-on-ai-in-education

- Itec is an interdisciplinary research group of KU Leuven and imec. KU Leuven is an
autonomous, research-intensive and internationally oriented university that carries out
both fundamental and applied research. Imec is a nano- and digital technology
innovation hub.

- Itec’s research focus lies in the design, development and evaluation of personalised
and adaptive digital solutions. Itec's primary application domains include education,
training and health.

- Itec offers an Online training on Al in education: https://itec.kuleuven-kulak.be/online-
training-on-ai-in-education

Description of case
- Highlights a few Al tools used in education developed in Europe such as NOLEJ
(France), a decentralised skills platformn powered by an Al engine, that automatically
generates interactive courseware & global knowledge and Tessa launched by Prowise in

the Netherlands to be an Al-driven teaching assistant.

https://nolej.io/connect

https://www.prowise.com/en/product/prowise-presenter/tessa-teachassist

- Mentions creative Al applications such as Adibe, DALL-E, Bing Image Creator,
Midjourney, Blob Opera, SingSong, Boomy, lalal.ai, Lyrical Labs, Musicfy, Magic Switch,
HeyGen and Gen-2 Runway.

- Refers to an article on 10 best Al tools for educators mentioning the following tools -
Course Hero, Gradescope, Fetchy, ChatGPTPro, Nuance Dragon Speech Recognition,
Cognii, Century Tech, Carnegie Learning’s tools such as MATHia software and Fast
ForWord, vy Chatbot, Knowji: https://www.unite.ai/10-best-ai-tools-for-
education/#:~text=10%20Best%20A1%20Tools%20for%20Education%201%201..Plaito%20..
9%208%208.%20Queirum%20..%20Eléments%20supplémentaires

- Leuven.Al: Education and training programmes:
https://ai.kuleuven.be/education-and-training/education-and-training

Lessons learned
This case study provides practical guidelines and insights for a responsible and
meaningful integration of Al in education.

Implications for practice

The main implication for practice is that educators should move beyond general-
purpose tools to adopt domain-specific Al ecosystems—such as Al teaching assistants
for lesson planning and specialised courseware generators—to automate administrative
tasks and enhance creative learning.
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MeAétn Iepimtwong 34: Meydda YAWOGIKA HOVTEAQ ylx TN SnMovpyla €vog
£IKOVIKOV TeAGTN Y Tovg/Tig @ortntég/@ortntpleg Yuxoroyiag cto Howest,

WOTE VA EEXOKNOOVYV TIG SEELOTNTEG TOVUG 0TI GUVOMIALX

General information

Reference/Source: Space 2.0 https://daeresearch.be/space2/

SPACE 2.0 is a cooperation between the research team of Digital Arts and Entertainment,
and Applied Psychology at HOWEST. https://daeresearch.be/space2/

HOWEST - University of Applied Sciences
howest.be

Hogeschool West-Vlaanderen, almost always shortened to "Howest", is a university of
applied sciences in West Flanders, a province of Belgium with five campuses situated in
Bruges and Kortrijk. Howest is an entrepreneurial University of Applied Sciences known
for its innovative and interdisciplinary approach to education and research, and its close
collaboration with industry, business and the social profit sector. Howest is a member of
Chent University Association and is fully accredited by NVAO, the Dutch-Flemish
Accreditation Organisation. It offers 24 Bachelors, 10 Associate Degrees and many
Postgraduate Certificate programmes, all with a strong practical focus, in the areas of
Business & Management, Industrial Sciences & Technology, Digital Design, Architecture,
Healthcare, Education and Social Sciences.

Digital Arts & Entertainment
digitalartsandentertainment.be

Digital Arts and Entertainment (DAE) has been crowned best game design and
development school in the world three times in the last five years (2021-2018-2017) by The
Rookies World School Rankings®, making DAE a top international player in game design
and art education. Howest DAE is ranked #25 in the 2022 Princeton (USA) Review's Top
50 of Game Design Undergraduate programmes.

DAE grew from 180 students and 1 major to 1500 students and 6 majors, in 17 years' time.

During the Applied Psychology degree at Howest, students are taught various
conversational strategies. To practise this skill, students take part in role-playing
exercises. These exercises require a lot of teacher commitment, are difficult to evaluate,
give limited feedback to each student, give limited flexibility in the learning process, and
are heavily dependent on peer effort.

The focus of the project is to replace these role-playing exercises with an Al agent which
takes on the client role, and allows the students to talk to a virtual character instead of
one of the other students.

To accomplish this, the team makes use of Large Language Models, a recent
advancement in Al technology known widely from OpenAl’'s ChatGPT. Leveraging this
new tech allows the virtual persona to be creative, and answer questions correctly, while
still sticking to present backstory information and personal characteristics. Some
personas might be open, willing to share, looking for a solution, others might be more
closed-off, requiring specific questions and strategies to disclose more information.

Aside from the Large Language Model, the tool also uses speech-to-text and text-to-
speech to allow the user to speak with the virtual client, as well as using Metahumans

Description of case
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and speech-to-animation to create a virtual character that embodies the client, giving
the users a more natural feeling as if they were speaking to a real person, instead of
feeling like they are talking to a computer.

In addition to the persona, the goal is to also build an observer which will evaluate the
student’s conversation with the virtual client based on the application of the strategies
they are taught. This might give the students some initial feedback they can use to
improve, or at the very least might give the lecturer a quick overview of what elements
the students should focus on more.

Virtual training conversations allow for efficient hands-on experience without the need
for the physical presence of a real client. This saves time and costs compared to
traditional training involving live actors or real patients. Virtual training is also available
anywhere, anytime, allowing students to improve their conversational skills whenever
best suits them. This increases accessibility to training, especially for those who are
geographically limited or have busy schedules.

Training with a virtual client also provides a safe environment in which students can
experiment, make mistakes and learn without risk to real patients. We expect that this
will contribute to the students’ self-assurance and improve their performance in real
clinical situations. Programs can also be tailored to individual needs and skill levels,
allowing for more focused and effective training as students can focus on specific aspects
of their conversational skills.

Implications for practice

counselling skills anytime in a safe, private environment. This allows for instant,
automated feedback on their conversation techniques while freeing up teachers' time.

Lessons learned

Replace high-stress peer role-plays with Al “virtual clients” to let students practice
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MeAétn MepimTtwong 35: MaOnon, Si8aokaAla KaL KATAPTLON GTNV £MOXN] TNG
TEYVNTIG vonHoovvng: IIpokANGEIC KAl EVKALPIEG YIX TNV TEKMNPLOHEVY
EKTASEVTIKY €pEvva

General information

Reference/Source: Itec (2024). Learning, teaching & training in the era of Artificial
Intelligence: Challenges and opportunities for evidence-based educational research.
[Positioning paper: coordinated by Rani Van Schoors and Ann Fastré]. Kortrijk: itec, an
imec research group at KU Leuven. https//iteckuleuven-kulak.be/wp-
content/uploads/2024/03/Positioning-paper-itec.pdf

Itec is an interdisciplinary research group of KU Leuven and imec. KU Leuven is an
autonomous, research-intensive and internationally oriented university that carries out
both fundamental and applied research. Imec is a nano- and digital technology
innovation hub.

Itec’s research focus lies in the design, development and evaluation of personalised and
adaptive digital solutions. Itec’s primary application domains include education, training
and health.

Iltec published a position paper to provide a comprehensive insight into how Al in
education is researched in their organisation: https://itec.kuleuven-kulak.be/wp-
content/uploads/2024/03/Positioning-paper-itec.pdf

Description of case

The report provides insight into how Al in education is being researched at itec, an imec
research group at KU Leuven, thereby contributing to the accelerating research domain
of Artificial Intelligence in Education (AIED). This report is referred to as a ‘positioning
paper'. Its purpose is to illuminate the perspectives and efforts of the Itec research group
regarding the main subject of Al in education and training.

In part one, the report begins with an overview of the status, challenges and perspectives
of Al in learning, teaching and training. summarising findings and conclusions from the
already wide-ranging field of AIED.

In part two, the different research expertise within itec are outlined to describe our cur-
rent Al related research projects as well as the concrete use cases we are working on.

The implications, recommendations and challenges for the future are brought together
in an overall conclusion that can inspire future research and design efforts.

The contents of this first report of 2024 are not static, but can — and will — be dynamically
updated over time, in tandem with the rapid revolutions within Al, new initiatives with-
in the itec research group and shifts within the broader educational landscape.

Updates regarding subsequent reports can be found on the website:
www.kuleuven.be/itec

Lessons learned

Teachers/ trainers and researchers both play essential roles by offering valuable insights
and contributing to the collaborative design of Al tools as developed by EdTech
companies, aiming to enhance their user-friendliness and utility.

Furthermore, when teachers/trainers, researchers and software providers collaborate, it
enhances the validity of their findings, especially when innovations are evaluated by
teachers/trainers within the authentic context of a classroom. This in vivo approach
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allows for a deeper understanding of the impact of Al tools on teaching and learning,
considering the rich and complex dynamics of the classroom environment.

Additionally, government-led initiatives can provide essential support to provide
guidelines and professionalisation opportunities with regard to design, development
and implementation.

In sum, the collaboration between educational stakeholders holds significant value and
is highly regarded: by sharing knowledge, designing interventions together, and
engaging in ongoing dialogue, more evidence-based Al-tools can be developed which
are relevant, applicable and valorised in real-world educational settings.

Fostering collaboration between schools, companies, researchers and policymakers will
become increasingly important for sustainable growth.

Only within a shared vision and constructive dialogue about responsible Al use, teachers/
trainers and learners can be empowered to actively shape their educational paths in
education and training contexts.

Above all, a realistic approach is needed with regards to AIED. Neither naivety nor
scepticism will futureproof our attitude towards innovation. Al is here to stay, with every
risk and opportunity in full effect immediately upon release. The only truly impactful way
will be forward!

Moving ahead, we need to raise awareness and empowerment about privacy and ethics
concerning the use of Al, demand main actors’ agency within the teaching/training and
learning environment (i.e. teachers/trainers and learners) and incentivise explain ability
within artificially intelligent systems that can be used in both formal and informal
educational settings. Only then will we be able to go digital while simultaneously staying
human.

Implications for practice

Institutions should move away from isolated tool adoption and instead form
collaborative partnerships between teachers, researchers, and tech developers to ensure
Al tools are tested and validated in real classrooms.
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MeAétn Mepimrwong 36: Ipocoxr) oty SLXPOPETIKOTNTA QMO TNV TEXVNTY
vonHoouivn

General information

Reference/Source: Dominguez-Gonzalez, M. de los A, Hervas-Gémez, C., Diaz-Noguera,
M. D., & Reina-Parrado, M. (2023). Attention to diversity from artificial intelligence. The
European Educational Researcher, 6(3), 101-115. https://doi.org/10.31757/euer.633

Institution: University of Seville, Spain (public institution)

Course/subject: Information and Communication Technology applied to Education,
within the Degree in Primary Education

Aim:

- To explore how teachers in training design prompts (i.e., questions or instructions used
with Al) that align with Bloom's Taxonomy and address the needs of students with
Special Educational Needs (SEN).

- Analyse teachers-in-training's understanding and application of Bloom's Taxonomy and
their ability to create effective Al prompts for inclusive learning.

Target group: Pre-service teachers enrolled in an undergraduate education course.

Description of case

Overview:

- Students were asked to write an Al prompt focusing on students with SEN before and
after receiving Al training sessions.

- Prompts were classified according to Bloom's Taxonomy levels (remember, understand,
apply, analyse, evaluate, create).

- Researchers analysed the distribution of prompts across different taxonomy levels, as
well as patterns and trends.

Lessons learned

- Emphasis on Al prompts: The study highlights the importance of well-designed Al
prompts for inclusive learning. Teachers-in-training demonstrated the ability to craft
prompts that stimulate higher-order thinking skills (apply, analyse, create) which aligns
with effective Al tool usage.

- Areas for development in prompt design: While a focus on application and creation is
promising, the study suggests the need to strengthen prompts that target the
'understand', 'analyse', and 'evaluate' levels of Bloom's Taxonomy. This would help pre-
service teachers maximise Al tools to foster deeper understanding and critical thinking.

Implications for practice

Implications for Al integration in teacher training: The results offer insights into how
pre-service teachers conceptualise using Al in the classroom. Teacher training programs
could leverage these findings to emphasise the following: 1) Designing Al prompts that
span the full range of Bloom's Taxonomy for multifaceted learning experiences; 2)
Teaching students to critically analyse Al output, focusing on 'understanding', 'analysing,
and 'evaluating' the information provided by Al tools
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Avt 1 evomTa Trapeixe M TAoVOWX ETTIOKOTION TWV TOWKIAWY
EQAPUOYWV Kal EMITTWoEWV TwV gpyoreiwv TN ota AEL Méoa amo 36
MEAETEG TTeEP(TITWONG, depevvnoale TTws 1 TN Uetaoxnpatifel Sta@opeg
TTUXEG NG SLbaoKAAlNG KAl TNG WEBnong, afrd Ta auToUaToTTomUEVA
ovoTthata afloAdynons éwg TV evicyuon TG SEGUEVONG TWV POLTNTWOV/-
TPLWV Kal TwV OSeCloTNTWV KPLTIKNG okéYmng. OL peAéteg TTeplTmtwong
avadelkvVouy Tig duvatotnteg ™S TN yuo

e BeAtiwon Twv €EATOMIKEVHUEVWY HaBnoloKwy EUTTEPLOV HECW
avatpo@odoTnong o€ TPAYMATIKO XPOVO Kol TTPOCAPIOCTIKWY
Mabnolakwy TAATEop V.

e BeAtiwon twv TPaKTIKwV afloAdyNnonG HECW TNG AVTOATOTTOMoNS
TWV EPYACLOV KAL TNG TTAPOXTG AVTIKELUEVIKWV AELOAOYNCEWV.

e BeAtiotoTTonon Twv SOKNTIKWV SLadlkaclwy, aTTeAeVOEPWVOVTAG
XpOVo  Twv  SI8aoKOVTWV/-0UoWV Yl  TO  ECTINOEVEG
CAANAETTISPAOELS [UE TOUG/TIG OoLTNTEG/-TPLEG.

e EZOTTAlon Ttwv @otnTwV/-tpuwv He Pacikés Se&lOTNTEG Y TO
MEAAOVTIKO  epyaTikd  SUVAMLIKO, OUUTTEPAQMBavVOEVNG NG
avdAvong §eSoUEVWY KaL TNG KPLTIKNG oKEYMG.

Qot600, oL MeEAETEG TTeEPlTTTWONG  avayvwpilovy &TTiong TIg
TMPOKANCELS TTov  oxetilovtal e v evowddatwon s TN oty
TprroBabuia Exmaidevon, 6TTwg:

e Awac@dAlon TOU ATTOPPTOV TWV SESOMEVWY KAl TNG ACPAAELNG TWV
TTANPOPOPLOV TWV POLTNTWV/-TPLDV.

® MEeTPLAGUOG TWV TOAVWOV TTPOKATAANYEWVY TTOU EVUTTAPYOUVV GTOUG
aAyopiBuovug TN.

e Awamipnon TG akadnuaikng aKepAOTNTAS O€ [l ETTOXN
TPONYMEVWVY EPYAAELWV ST ULOVPYLAG TTEPLEXOIEVOV.

e Avafabuion Twv EKTTASEVTIKWV Yl TNV OTTOTEAEC|UATIKN
agloTroinomn twv texyvoiloylwv TN.

ZUVOALKQ, 1] TTHPOVOA EVOTNTA VTTOYPU U JICEL TIG UETAOXT MATIOTIKES
Suvatotnteg ¢ TN otnv Tprrtofabuia Exmaidevon. Kabws n TN cvveyilel
va efedlooetal, ta I8pVuata Tprrtofadulag Exkmaidsvong é€xouvv va
Stadpapatioovv kpiolpho poéAo oty afloTroinon ™G SUVAUNG NG Yl TN
SnMovpyla €vOG TIO0  ATTOTEAECHATIKOU, €AKUOTIKOU Kal SlKalov
HaBnoakoV TepBAArovTog yia 6Aovg/-£¢ Toug/TI ortnTég/-TpLeg.
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AnMAwon Xpnong Texvntng NonHoouvvng
Avayvwpilovpe ™ xpnon Twv epyareiwv Gemini kat ChatGPT, peydiwv
YAWGOIK®OV JOVTEAWY TTOU avaTrtuxOnkav amd v Google DeepMind
kat v OpenAl (2024), avtiotolya, 6to TUNUA eTTEEEPYATiag QUTHG TNG
Ynakng Epyaielodnkng.
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